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More than a fleck ofblue was observed to
be missing from the vividMediterranean Sea
on May 15, 1998. Of' Blue Eyes, Frank
Sinatra, haddied in LosAngeles late the pre-
vious evening. Over its two-week span, the
Cannes Film Festival paid tribute after trib-
ute to an entertainmentcolossus. Additional
photographs ofCannes by Professor Smalley
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Greetings from Puerto Rico. Yourintrepid editor is on assignmentin America's Caribbean play-
ground, where the water is deep blue, the
warm breezes constant and the country-
side lush and fertile. Puerto Rico is also
the island where the Stars and Stripes fly
proudly and just about every corporate
logo can be found from the ever present
MacDonalds to Johnson and Johnson to
Hooters (which unfortunately sits just in
back of the impressive statue of Christo-
pher Columbus). Puerto Rico, afterall, is
our piece of real estate.
For those ofyou who are a little foggy
on Puerto Rican history, the United States
got control of this island as a result of vic-
tory over Spain in 1898. Over time we gave
the Puerto Rican people citizenship, al-
lowed them free access to the mainland
and helped them become the richest Span-
ish speaking" nation" in Latin America.
Puerto Rico, however, is not really a na-
tion, it is a commonwealth or an associ-
ated free state, which means that it con-
trols much of its domestic economy but
it is not sovereign in terms of foreign and
military policy. Moreover, Puerto Rico is
heavily dependent on the United States in
terms of social welfare programs, capital
investment and ofcourse all those Yanquis
who fly American Airlines to get a little R
and R on the over 300 beaches and the
scores of casinos. It is safe to state that
without this heavy presence of the United
States, Puerto Ricans would not enjoy the
highest per capita income in Latin America
and the feel of a modem country.
But being a commonwealth is some-
thing akin to being half pregnant. As a
commonwealth Puerto Rico is not a state
like the other fifty and is not a nation state
like its neighbors. For being a common-
wealth Puerto Ricans get to use our cur-
rency but do not have to pay income taxes;
they get to attend Democratic and Repub-
lican conventions but they can't vote for
the president or have representatives in
Congress; and perhaps most importantly
Puerto Ricans can fight (and have fought)
in our wars but have little if any say in
terms of national decision-making. In
many respects its a good deal and a con-
sistent majority of the residents support a
continuation of commonwealth status
and roundly reject the supporters of inde-
pendence.
But change is in the tradewinds that
race through the palm trees of Puerto
Rico. The United States Congress is cur-
rently debating the wisdom of sanction-
ing a national plebiscite that will permit
Puerto Ricans to choose whether they
want to enter the Union as the fifty-first
state. This is a big step not just for the
Puerto Ricans who have never been close
to getting Congressional approval for a
statehood vote. It is also a huge step for
the United States since we last took this
step over forty years ago when we brought
another island into the Union, Hawaii.
Besides upsetting the order and sym-
metry of the flag with 51 stars, making
Puerto Rico a state has some controver-
sial side issues. The House of Representa-
tives is concemed about bringing in a state
where 60% of the residents do not speak
English; the Senate is concerned about the
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future program costs for a state that is cur-
rently poorer than Mississippi.
For the Puerto Ricans the debate over
statehood centers on whether common-
wealth status can continue to bring in the
government assistance and the corporate
investment. Local officials are convinced
that the future of Puerto Rico is as a state
where it will have representation in Con-
gress and the White House and more equal
footing at the policy-making and budget
allocating table. For the average Puerto
Rican the issue is taxes. My cabbie, Gil-
bert, was against statehood for the simple
reason that he would have to pay income
tax, a pretty powerful argument in my
opinion. There is also an inherent Puerto
Rican pride that does not want any part
of the 50 states, especially since there is
widespread beliefon the island thatAmeri-
cans see their fellow Caribbean citizens as










they will cast their
vote for or against
statehood, or per-
haps more appropriately, for or against
commonwealth. If the vote is for state-
hood, the United States will have the re-
sponsibility to respond to a request from
its own citizens. It is at this time that the
soul searching shifts to Washington where
members of Congress will have to decide
whether to change the flag, bring in a poor
island to the union, accept Spanish as an
integral part of Puerto Rican citizenship
and give three million people political
rights they have been denied for so long.~
Michael Kryzanek is Editor ofthe
Bridgewater Review
_______________----J '- _










I nterest in Chinese maritime historyhas heightened both in China andabroad in the past two decades. With
the expansion of China's foreign trade and
her increasingly active role in interna-
tional affairs, scholars in Chinese history,
world history, political economy, and cul-
tural studies have all begun to rediscover
the salient features of China's maritime
past. Recent studies have demonstrated
that the exchange of goods and ideas in
Chinese history did not only concentrate
on the continental border in the North and
between different regions of China, but the
developments of overseas trade, migra-
tion, and interaction between cultures in
the maritime frontier were equally impres-
sive. From the traditional trading posts
in Quanzhou and Guangzhou, to the
modern treaty ports of Fuzhou, Xiamen,
and Shanghai, to the contemporary me-
tropolis in Hong Kong and Taiwan and
special economic zones in Shenzhen and
Pudong, southern coastal cities in the last
five hundred years and beyond have con-
nected China to the outside world and the
global economy.
The significance of a Chinese mari-
time sub-culture casts serious doubt on
the monolithic notion of an essentially
land-bound state in both the imperial and
socialist periods. The study of maritime
China serves to highlight the multiple rep-
resentation of the Chinese empire and
nation on the one hand, and the ongoing
forces oflocal, transnational, and overseas
Chinese communities on the other. To put
it differently, the construction of a mari-
time history illustrates both the incorpo-
ration of Chinese culture in a larger polity
and the diversity of Chinese identities. The
scholarly interests in maritime China fur-
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of inquiry, including trade, migration, and
nationhood, Sino-Western relations, the
study of Overseas Chinese, and links with
contemporary interpretations of the
"Greater China" and the Asian Pacific region.
This essay aims to highlight certain
diverse features of maritime China
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through an overview of the historical de-
velopment of maritime trade in
Guangzhou. More commonly known as
Canton in the West, Guangzhou became
the symbol of "old China trade" for her
crucial role in western trade during the
eighteenth and early nineteenth centuries.
European and American traders brought
silk, porcelain, and tea from Guangzhou
to the West and one can still see the mar-
velous export arts from Guangzhou in
special museum collections in London,
Boston, and Hong Kong. For example,
New England merchants returning from
China formed the East India Marine Soci-
ety in late 1798 and started to preserve
and display the pic-
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the early history of
the United States.
From the pens of
historians to the
eyes of connois-
seurs, the city of
Guangzhou has
represented the reference point to under-
stand the changing context of Sino-for-
eign economic and cultural relations in
the nineteenth century.
Deeply rooted in a historical tradition
of overseas trade with maritime Asia and
inextricably connected to regional devel-
---------------- <-----------------
View ofthe Canton Factories, 1805-1806
Fan c.1850
opment of south China, Guangzhou de-
serves analysis not only in terms of West-
ern impact on China, but should be ana-
lyzed in a multiplicity of regional identi-
ties. Looking at Guangzhou through the
lens of maritime history would further il-
luminate the development of maritime
Asia, the role of Guangzhou in the regional
economy of China, as well as the signifi-
cance of migration, sojourning, and
diaspora in the study of Chinese identities.
GUANGZHOU IN THE EARLY
MODERN MARITIME WORLD
During the Age of European Discov-
ery and Expansion in the early modern
world, Asian patterns of production, trade,
and governance also have fundamentally
shaped the long process of emergence of
the maritime facets of the modern world
system. Asian navigators, merchants, pi-
rates, and investors were not passive vic-
tims of European intrusion, but they were
active participants and effective competi-
tors of maritime trade with their overseas
counterparts. The effort to analyze mari-
time Asia in a broader framework ofworld
history and cross-cultural trade can fur-
ther modify the Eurocentric assumptions
and illuminate the rise of commercial
capitalism in the early modern world.
While Chinese governments limited
official foreign trade from the first arrival
of the Portuguese in 1514 to the abolition
of the British East India Company in 1833,
private merchant trade, Chinese junk trade
with Southeast Asia, tra-
ditional tributary trade,
and smuggling with for-
eigners all flourished in
the Chinese coastal trad-
ing scene. In the millen-
nium prior to the com-
ing of Europeans,
Guangzhou was an im-
portant port of entry for
traders coming to China
from the maritime coun-
tries of the South China
Sea and the Indian Ocean. It served as a
trading center of exotic goods such as
spices, incense, pearls, opaque glass, ivory,
rhinoceros horns, tortoise shells, and
feathers. The advances in the construc-
tion of seagoing junks in the twelfth and
thirteenth centuries not only facilitated
the growth of maritime trade in
Guangzhou, but it also helped the Chi-
nese imperial governments to deploy large
navies in southeast Asia. A local record of
Guangzhou in 1304 listed a total of 104
"foreign kingdoms" for the transoceanic
trade between Guangzhou and southeast
Asia including Vietnam, Champa, Malaya,
Java, and farther west in Ceylon and In-
dia. While the early Ming emperors issued
edicts to prohibit private coastal trade by
Chinese merchants, private merchants in
Guangzhou simply ignored the ban and
took to smuggling of silk, porcelain, iron,
and fireworks in exchange of silver and
spices. The ban on coastal shipping also
led to the emergence of illegal private trade
and the first wave of Chinese emigration
to southeast Asia from Guangdong and
Fujian in the fifteenth century.
The arrival of western traders in the
sixteenth century created both challenges
and opportunities for coastal traders in
Guangzhou. The Portuguese were initially
expelled from Guangzhou in 1521, gradu-
ally gained access to coastal markets in
Zhangzhou, managed to discover Japan
in 1542, and finally received Chinese offi-
cial recognition to establish a trading post
in Macau in 1557. The problem of piracy
threatened the security of the South China
coast from the 1520s until the 1560s and
provoked wariness of maritime trade with
foreigners in Guangzhou. Yet Guangzhou,
like other areas on the south China coast,
benefited from the importation of silver
bullion from Japan and Mexico via the
Philippines. The Portuguese depended
upon supplies of Chinese merchandise
from Guangzhou and their sales ofIndian
and Japanese goods at the Guangzhou
market.
The oscillation of imperial policy to-
wards overseas trade coincided with the
increasing presence of English and French
ships in the ports of Guangzhou. When
the Manchus lifted the coastal ban on
maritime trade in 1684, a system of im-
perial customs posts was
established to handle the
collection of custom
dues and the enforce-
ment of regulations for
managing trade with for-
eigners. By 1754, Chi-
nese officials utilized the
tradition oflicensed mer-
chants in Guangzhou to
deal with the traders of
European companies.
The establishment of this
system from 1755 to




Map 2: The Pearl River Della
as the sole legal port for foreign trade, led
to the famous "Canton system" of regu-
lations until the outbreak of the Opium
War in the 1840s. What is significant of
this multifaceted maritime trading pattern
is that the Canton system after 1757
should be viewed less as a major depar-
ture of historical precedent, but more as
an expedient policy to manage the diverse
local commercial interests coupling with
the anxiety of local defense.
The above overview of history of
maritime trade in Guangzhou prior to the
nineteenth century serves to provide a
necessary corrective to the focus on the
anti-seafaring view of a "Continental
China" in overseas trade. Instead ofview-
ing Chinese maritime history as a process
that revealed the fundamental differences
between the Chinese xenophobia and the
emerging western concept of free trade,
the bureaucratic arrangements and com-
mercial interests associated with the Can-
ton system owed much to the long-stand-
ing tradition of maritime trade in
Guangzhou. The Guangzhou coastal net-
work of merchants and their involvement
in commercial activities, junk trade, and
smuggling with maritime Asia provided a
framework for European traders to trade
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the intraregional trade of commodities in
Guangzhou as a maritime export market.
It is indeed fundamental that a commer-
cial revolution in south China at least
since the sixteenth century transformed
Guangzhou from a coastal port limited to
the trading of luxurious goods to a pros-
perous region for the marketing of rural
handicraft products and other cash crops.
The accelerating political and eco-
nomic development in the area near
Guangzhou was the result of improved
water transport to the delta within the
drainage system of the Pearl River system,
of the gradual migration and settlement
of people after the eleventh century, and
of the official interest in extracting local
The China Tea Trade, 1790-1800
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resources especially rice and salt in the do-
mestic markets. Through centuries ofland
development, dike-building, and commer-
cialization ofagriculture, local inhabitants
gradually developed the Pearl River delta
into a highly productive region with an
integrated marketing structure. A large
volume of commodities from the rural
hinterland was transported through a net-
work of riverways to the trading center of
Guangzhou. In addition, Guangzhou de-
veloped into a commercial center of the
iron, silk and pottery industries by the six-
teenth century. Owing to Guangzhou's
close proximity to the manufacturing re-
gion of pottery and the silk industrial dis-
tricts, the growth of handicraft production
contributed to the development of
Guangzhou as a commercial center for
maritime exports.
The case of Guangzhou thus suggests
that maritime China did not stop along
the coast that faced the South China Sea.
The internal market for rural production
in the river basin of the Pearl River delta
supported the export of silk, palm-leaffans,
pottery, cotton cloth, iron products and
incense. Although Guangzhou was not
self-sufficient in grain production and re-
lied on transportation of tea from Fujian
and porcelain from Jiangxi for the supply
of maritime export trade, the prosperity
of regional economy was







I have suggested that an
emphasis on political
economy and world sys-
tem seems to provide a
better model than the
stagnation of continent-
al China in the study of
maritime history. The
_______________----l L _
history of Guangzhou can be better un-
derstood not in terms of Chinese xeno-
phobia and western intrusion, but in
terms of local negotiation of commercial
interests and cultural meanings in the
maritime frontier. On one hand, the flour-
ishing ofoverseas trade in Guangzhou was
inextricably connected to the geopolitics
of maritime Asia and the growth of re-
gional economy in late imperial China. On
the other hand, the political economy of
maritime China also provide a meeting
ground for various ideological construc-
tions -- modem Chinese nationalism and
anti-imperialism, western colonialism and
romanticism (or orientalism), and con-
temporary narratives of global
transnationalism. The meanings and in-
terpretations of maritime trade were
shifted under different historical circum-
stances. It reveals a fluid construction of
maritime China in which myths and ide-
ologies were articulated along with eco-
nomic interests.
The narrative of Guangzhou based on
Chinese expansion in the maritime fron-
tier was first challenged by the discourse
of nationalism and westernization after
the Opium War. While the local inhabit-
ants of Guangzhou in the 1840s still re-
sisted western traders to move beyond the
western edge of the city where foreign
quarters are historically located, western-
ized intellectuals have viewed the city of
Guangzhou as asymbol of modem change
which was marked by coastal trade and
the spread of new ideas. The maritime
frontier became a reputed area of revolu-
tionary tradition and a gateway to the new
world. For modern Chinese intellectuals,
coastal cities such as Guangzhou and
Shanghai not only serve as the prototype
of Chinese maritime culture, but these cit-
ies should also take the lead in the devel-
opment of a new China and in the reform
of old culture.
The contestation of cultural meanings
in the understanding of maritime China
was further complicated by the amor-
phous representations ofChinese identity
in diaspora. The emergence ofHong Kong
as a British colony after 1842 has height-
ened the tensions between the center and
the periphery in the construction of Chi-
nese identities. The massive migrations of
Chinese in the last few centuries to Hong
Kong, southeast Asia, North America, and
other parts of the world have profoundly
influenced our perceptions of
Chineseness. In other words, the history
of migration, sojourning, and diaspora in
modern China has extended the frontier
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of maritime China from the South China
Sea to the global community.
With the decline of Maoism and the
end of British rule in Hong Kong, the his-
tory ofmaritime China has come full circle
in China. Scholars of mainland China have
embraced the "maritime silk road" again,
with a revival of interest in the maritime
history of Guangzhou. The dogmas of
Communism and anti-imperialism are
disappearing in China, while the Western
ethnocentric interpretations are weaken-
ing as well. One can hope that studies of
maritime China in the future will not only
highlight the tensions in Sino-foreign re-
lations, but will further address the flow
of goods, ideas, and images in the mari-
time milieu. The study of maritime China
will continue to fascinate social histori-
ans who are primarily concerned with
urbanization in coastal cities and other
social scientists who are interested in
the contributions of overseas Chinese
and transnational idioms of modern
culture. ~
Wing-kai To is an Assistant Professor in
the Department ofHistory and a











MOSt scholars of American litera-ture can offer little more than ablank look when asked to name
a famous or important figure in Ameri-
can Literature from the years surround-
ing the American Revolution (approxi-
mately 1760 to 1820). If pressed, the
scholar might call up Phillis Wheatley
(1753?-84), the Mrican slave-turned-poet
who amazed her mistress and Boston in-
telligentsia with her religious and patri-
otic verse. Pushed harder still, the same
scholar might recall Phillip Freneau, some
of whose poems are said to prefigure the
nature imagery of the transcendentalist
and romantic writers of the nineteenth
century. These two names aside, the years
following the American Revolution until
Emerson burst onto the literary scene in
1836 with his first book Nature have tra-
ditionally been seen as dark ones in Ameri-
can literary history.
Early in my graduate school career I
certainly saw those years in the same light.
In a course in early American Literature,
which like most focused on the Puritans
(their poetry, journals, and sermons), I
undertook an assignment to conduct
original research in any of the years be-
tween the Bay Psalm Book (1640) and
Washington Irving's Sketch-Book (1819).
Imagining myself as some kind of latter-
day Thomas Johnson, the fortunate
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Berkshire Chronicle - July 24, 1788
scholar who lit upon the poems ofEdward
Taylor (1644-1729) stashed in a musty
comer of the Yale library, I settled myself
into the local history section of my home-
town library and began scanning the col-
lection. While no new Taylors leapt out at
me, I found myself absorbed in microfilm
copies of late eighteenth century issues
of Pittsfield and Berkshire County (MA)
newspapers.
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In each issue I found a column de-
voted to poetry, the great majority of it
attributed to local writers with elaborate
pen-names like The Berkshire Chronicle's
"Philo Independantic," my personal favor-
ite. None of it was terribly good; even the
more polished pieces were pale imitations
of British neo-classical verse, and the un-
polished were nearly incomprehensible,
with allusions to local characters and
events so obscure that only the most
dogged contemporary reader could un-
earth their meaning. But these poems
were clearly popular, and I could often
trace the evolution in public opinion sur-
rounding an event (like a proposed county
lottery) more clearly through the Berk-
shire Chronicle's poetry than through its
prose reportage. Readers felt strongly
about these poems, arguing over their
quality and content in verse and in letters
to the editor. While my own Edward Tay-
lor continued to elude me, I had found
something that engendered passion in
early Americans. Iwas particularly struck
by the role poetry played in the lives of
those long-ago Pittsfielders. Readers
transformed any issue of note in the local
scene into verse, which was subsequently
commented upon by scores of readers.
These poems forced me to reconsider
those "dark" years, for there was a tremen-
dous output of poetry and prose in local
newspapers and magazines, much of it
defining itself as "literary," and much of it
quite unlike current conceptions ofliterature.
Despite its importance to Berkshire
Chronicle subscribers of the late 1780s,
none of this literature is read in college
classrooms today. There is no section of
The Norton Anthology devoted to eigh-
teenth century periodical literature, and
few scholars recognize this material as lit-
erary. There is a fairly straightforward rea-
son for this neglect. While the poetry of
the colonial period--most notably that of
Anne Bradstreet (c. 1612-72) and Taylor-
-is often difficult for the lay reader, suf-
fused as it is by the religious piety of the
Puritans, contemporary readers find in
Taylor and Bradstreet an approach to po-
etry not terribly unlike our own. Both
Bradstreet's and Taylor's poems express
private pains, terrors, and fears. Though
those concerns are largely focused on the
-------------------' '-------------------
poets' relationships to God, their essen-
tial nature--an inner struggle made pub-
lic in rhythmic, sometimes rhymed lan-
guage--is not significantly different from
the poems one might encounter in the
most recent issue of The New Yorker.
In the years surrounding the Revo-
lution, however, those Americans with a
poetic turn of mind wrote distinctly po-
litical, public, didactic verse, poems which
were designed to persuade one's fellow
citizens to vote for a particular candidate
or to embrace the figure of General George
Washington as a hero of mythic propor-
tions. This, to some modern readers, may
be poetry in that it has meter (or more
accurately aspires to meter), but today's
readers have a very difficult time embrac-
ing these works as "literary" precisely be-
cause they do not transcend their own
times--or perhaps more to the point, be-
cause they do not care to transcend their
own times. But to Americans in 1785, a
poem about the controversy surrounding
the local Shaker community was as liter-
ary as Sylvia Plath's poetry is today. In
the forty-odd years preceding Washington
Irving's Sketch-Book, The Federalist was
the talk of the taverns; Parson Weems' bi-
ography of George Washington was a best-
seller; and the rapidly proliferating re-
gional newspapers were jammed full of
poems by local writers. All were consid-
ered literature; all were considered liter-
ary. Our current, still-fluctuating notions
surrounding art and literature would have
been quite foreign to eighteenth-century
writers who sawall these texts as impor-
tant contributions to the nation's fledg-
ling literary canon.
Though the printing-press came to
New England with the Puritans, twenti-
eth-century print culture and its venera-
tion of the bound volume was in its earli-
est stages in the late 1700s. Most infor-
mation in post-Revolutionary America
was still conveyed orally, but newspapers
were one component in the growing in-
fluence of print culture in the former colo-
nies. Popular and influential throughout
New England especially, newspapers
gained widespread acceptance during the
Revolution, when they provided readers
with one of the few sources of reliable in-
formation. Furthermore, without the con-
straint of copyright laws, it was fairly easy
for printers (who were also frequently the
editors, owners, and primary contributors)
to fill three printed sheets by borrowing
freely from other American, British or Eu-
ropean newspapers. In the poems and es-
says published in Pittsfield's Berkshire
Chronicle for the year 1788, we find, (in
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regions miles from the learned coastal cit-
ies and older settled villages), the work of
creating an American literature in full
swing.
The Berkshire Chronicle is typical in
form and content of newspapers published
in New England before the turn of the cen-
tury. It is an accessible and entertaining
paper, printing local gossip alongside na-
tional and international news. Its decid-
edly local flavor emerges from an "Amuse-
ment" column on science questions, a
"Moral Observer" column, poetry ("The
Parnassian Packet"), agriculture tips, so-
cial news, and, of course, advertisements.
Most of the contributors use pen names;
Alfred is the regular moral observer, as well
as the '1\rnusement" column editor, while
Justus, Whipper, and Zeno provide other
less regular columns on morality and is-
sues of popular interest. The Chronicle's
motto, "Free as the savage roams his na-
tive wood n or finny nations cleave the
briny flood," is also typical in its oddness
(I remain perplexed by the image of the
United States as a "finny nation") and tone
of grandiose self-importance. These pa-
pers took themselves quite seriously as the
most influential and widely read venues
for information, politics, and commerce,
and as outlets for local literary and artis-
tic productions.
While better-known early American
writers (like Joel Barlow or Timothy
Dwight) wrote epic and pastoral poems
about American history and religion--sub-
jects which conformed to prevailing liter-
ary standards--in the newspapers and
magazines the reader finds a kind of free-
for-all in the poetic contents. While
Barlow's and Dwight's writings were pub-
lished occasionally in the periodicals' po-
etry sections and so were familiar to the
general reader, a great hash of writing ap-
pears in these publications as well--writ-
ten by both anonymous writers and fa-
mous Englishmen. Readers never knew,
in short, what they would find when they
opened a magazine or a newspaper; there
might be English Romantic poetry
(Wordsworth appears in The Berkshire
Chronicle with surprising regularity) or a
rough satire on a local controversy, or a
moralistic epigram, or a religious poem ...
all in the same forum, all under the head-
_______________----J '--- _
ing "poetry." There is a peculiar hopeful-
ness to these newspapers--an optimistic
expectation on the part of the editors that
if they included everything permitted
within a certain circumference of stan-
dards and tastes, with an emphasis on
writing by Americans, something good
was bound to show up.
Certainly religious poetry enjoyed tre-
mendous popularity in these early news-
papers, and the Chronicle carried a healthy
share of poems expressing a variety of re-
ligious concerns. "The Contrast" (July
1789), a 120 line verse ramble in rhymed
couplets attributed to the poet "Crispin,"
is typical in tone, subject, and style to most
of the specifically religious poetry found
in these early newspapers. "The Contrast"
expresses a great deal of anger; the author
clearly has an ax to grind, though his (or
very possibly her) obscure references and
tendency to contradiction make it diffi-
cult to discern precisely what slhe is up-
set about. Crispin opens with a mocking
invocation to Minerva and the muses:
GODDESS Minerva lend you aid,
While I in mysteries deep do wade;
AndMuses nine, impart your skill,
And guide for once my wavering quill,
To sound aloud my leaden trumpet,
And wade in shallows to the armpit.
Invoking Minerva, goddess of wisdom,
suggests the poet's desire to distinguish
his or her rationality from the religious
fanaticism that will shortly be exposed.
Crispin occasionally shows a flash of in-
tended humor, as here when mocking his/
her own solemn intonations with the anti-
climactic, irreverent images of a leaden
trumpet and armpits.
Before undertaking the main theme,
a general parody of several Protestant
sects, the poem offers 45 lines on the in-
vasion of spurious religions and itinerant
preachers from "Sister States." The propa-
gators of these religions are described in
the harshest terms as "Homer's frogs en-
gaging mice, / or numerous swarms of
bodylice"; as "herd of swine in field of
corn," "mountabanks" (sic), and "jockeys
trading off blind horses." The particular
objects of Crispin's scorn are the Univer-
salists and Shakers, though Calvinists and
atheists also endure attacks. Though
Pittsfield had no Unitarian Church until
1890, the Shakers were founding a new
community in nearby Hancock, and
Crispin's anxieties may have been sparked
by their apparent success.
The author sees him/herself as the
great leveler; endorsing no creed, Crispin
condemns as ridiculous the believer and
atheist, all equally foolish in believing
themselves saved. In closing slhe writes:
Thus all whirl round with equal scorn,
As Planets on their axis tum.
And so keep up endless contention
Yet halftheir craft I may not mention.
Stylistically undistinguished,
Crispin's poem remains interesting to us
for a number of reasons. Clearly, the citi-
zens of Pittsfield felt free to entertain a
variety of religious opinions and publish
their verses for the community's consid-
eration. And the fact that Crispin chooses
to express her or himself in verse, rather
than in prose, holds its own fascination.
Crispin, like many late-eighteenth century
writers, believes that weighty subjects
merit the weightiness of verse. Our con-
temporary understanding of poetry (how-
ever false) as an outlet for heavy emotion
or navel-gazing is a stunning reversal of
earlier Americans' standards and expecta-
tions.
Politics and politicians were also con-
sidered fit subjects for poetry, though read-
ers often lamented the harsh tone taken
by the poems. Magazine readers in par-
ticular expressed the frequent hope that
they might be spared the crudeness and
viciousness of local political debate. One
writer to the March 11, 1809 issue of the
Richmond, Virginia Visitor made clear his
disdain of ad hominem political writing:
Every well disposed man who reads the
newspapers, cannot but regret what we
call the liberty ofthe Press, when he ob-
serves how invariably it happens, that
political controversies terminate in per-
sonal abuse.. .
This reader may have had in mind ex-
actly the sort ofwriting that caused a con-
siderable stir among the readers of the July
1788 Chronicle. In addition to igniting a
series of personal attacks, one badly writ-
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ten poem, signed by "Philo
Independantic" and entitled "On the Cel-
ebration of the 4th of July, being a day of
DEPENDANCE" (July 31 1788), sparked
a lively debate among the Chronicle's
readership concerning literary standards
and the freedom of the press with respect
to literature. Certainly the poem is rough:
it has no consistent meter; an apologist
might call its rhymes "creative;" and to a
contemporary reader it is practically non-
sensical, concerned as it is with the
drunken antics of a group of historically
insignificant Revolutionary War veterans
on the Fourth of July. Laced with local
political satire, "The Celebration" is simi-
lar in content to (though perhaps rather
rougher in execution than) most political
poetry published in the Chronicle.
A few stanzas from the poem, re-
printed below, should provide the reader
with the flavor of Philo Independantic's
verse style:
Palmer rose and told the concourse,
In his opinion 'twas no wrong course
To give them an oration,
On the present antifederal occasion.
When Palmer had done his expressions
so strong,
To Strong's tavern repaired
Each deacon ami saint, old and young
sinner,
And at Strong's request, paid six shillings
for dinner.
Dinner seated over all
Cannons roar to teach their fall.
Horse and men Danforth calls forth,
To shew their valour and some mirth;
Not with a view to fight or kill,
Nor shew their bravery or their skill
Independence all pass'd free,
He got home who steady be.
Philo Independantic's politics, as ex-
pressed in the poem, seem to have been
on the anti-federalist side (i.e., opposed to
the ratification of the new Federal Consti-
tution), since he refers to the Fourth as a
day of "Dependance"--in other words,
Philo may have seen the Constitution's
---------------- '------------------
ratification as a betrayal of the county's
prevailing antifederalist beliefs and a be-
trayal of the spirit of the Revolution com-
memorated on the Fourth. Philo rein-
forces the impression that this is a gath-
ering of anti-federalists by naming the
celebration "the present anti-federal oc-
casion." The characters named in these
lines and elsewhere in the poem--
Danforth, Strong, and Palmer, for ex-
ample--were all Revolutionary war veter-
ans and in some cases bona fide heroes.
Whether Philo is lampooning the old vet-
erans for their antics and beliefs or cel-
ebrating their politics and exuberance is
unclear, but certainly the poem reflects the
county's current political climate and is-
sues of national importance.
One week after publishing "The Cel-
ebration," the printer of the Chronicle re-
ceived an unprecedented outpouring of
letters and columns from regular con-
tributors and new ones--none of them,
significantly, commenting on the content
of the poem but rather on its form. One
respondent in the August 7 issue, calling
himself "Criticus" and overwhelmed by
aesthetic pique, entitled his response to
"Celebration" "Remarks on Scribbling."
Following prefatory remarks on the nega-
tive aspects of freedom of the press,
"Criticus" directly addresses the offend-
ing Philo Independantic, and writes: But
that any man, however destitute oflearn-
ing, or even ofcommon abilities, should
be prevailedupon to expose to public view
such an heterogenious, metamorphosed,
borrowed, unconnected piece ofcompo-
sition, as that which appeared in the last
week's paper, under the signature ofPhilo
Independantic; or otherwise called Pe-
dantic Ignoramus, is a phenomena.
Surely, if the man has any sense ofpro-
priety; if he can distinguish prose from
poetry -- two feet from six; or if he can
perceive any difference in the rhyme of
"so strong" and "repaired;" he certainly
never would have exposed such imbecil-
ity. -- But as the candor of the public is
requisite in all public performances, it is
hoped and expected that Philo may par-
take ofthat benefit, upon the sole condi-
tion that he never more will attempt to
wield the pen. (Chronicle, August 7,
1988).
In response to Criticus's commen-
tary, a regular columnist, "Pedro," ques-
tions Criticus's literary authority: Now,
Mr. Printer, I wish to be informed by what
means Criticus & Co. became clothed with
authority to kill and make alive at their
nod?--If they have not been vested with
such powers, they must have as much
impudence to assume it, as Philo had in
exposing his performance to the public
eye. .. I should therefore advise Mr.
Cn"ticus & Co. to dissolve their copartner-
ship as dictators; and pursue some busi-
ness within the compass oftheir author-
ity. (Chronicle, August 14, 1788)
Pedro seems less disturbed by the pros-
pect of bad literary publications than by
the thought that someone such as the
anonymous Criticus might believe him-
self capable of censoring the press before
the public had had a chance to make up
their own minds about the worthiness of
the poem in question. Whipper, another
regular columnist, seconds that belief
when he writes of Criticus &Co.: "I know
no right they have, except by assumption,
to recondemn works which the better
judgment of the PUBLIC had previously
but partially condemned." If the Printer
is to hand over inspection of submissions
to the paper to Criticus, to "censure and
silence, or applaud and permit any or ev-
ery writer or writers whom they please,
without first having the sanction of the
public eye--then farewell to the liberty of
the press--... .farewell to the idea of a ref-
ormation in the people--and farewell to the
WHIPPER" (Chronicle, August 14, 1788).
Reader opinion seems to have pre-
ferred publishing unsavory pieces like
"The Celebration" to the alternative of cen-
sorship. Whipper, in true Jeffersonian
spirit, believes that exposure to a variety
of even poor writing is the only way to
develop a literary sensibility and "a refor-
mation in the people." These writers all
continued to comment, favorably, unfa-
vorably, and with personal venom, on one
another's writing, and the Chronicle con-
tinued to print rough homemade verses
like "The Celebration" from time to time.
For Pedro and Whipper, literature was not
exempt from the democratic process.
The Chronicle published a great vari-
ety of political poems, more standard in
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form, content, and meter than Philo
Independantic's "Celebration." These po-
ems proclaimed the rising glory of
America, exhorted Americans to be indus-
trious, virtuous, and patriotic, and sang
praise to Washington and Franklin. There
were romantic love poems and pastoral
elegies, poems condemning the popular-
ity of state and local lotteries and gam-
bling, complaints about the court system-
-in short, any subject of popular concern
found its way into the Chronicle in verse
form. The two poems I have discussed
here present only an extremely limited
sampling of what the Chronicle or any
other late eighteenth-century provincial
American newspaper has to offer. Though
unlikely to revolutionize popular (or schol-
arly) opinion about the "dark years" in
American literature before Emerson, these
poets and their poems provide contem-
porary readers with a glimpse into our
earliest literary tastes and standards. In
places like the Chronicle, we find a people
defining themselves through poetry--and
defining poetry itself--with the vigor and
passion of those engrossed in the con-












Vanessa Climer has smooth, clear,deep brown skin and sparkling al-mond-shaped eyes. Aponytail cas-
cades through the back ofher baseball cap,
over her shoulder and onto
the front of her sweatshirt.
Both the hat and the sweat-
shirt proclaim the logo of
Temple University. Born into
a stable, blue collar family,
Vanessa is now, at age thirty
five, raising five children of
her own. When her fifth child
turned two, Vanessa began
GED classes at the Communi-
ty College of Philadelphia
(CCP), and in 1991 she passed
the high school equivalency
examination. She continued
her studies at CCp, and after
earning a two-year Associates
Degree and with the encour-
agement of her husband,
transferred to Temple. Despite the logisti-
cal ordeals of managing a household and
a small business, Vanessa is doing well aca-
demically, with a solid B average. When
asked a purposefully vague and projective
question-"In the larger context of your
life what did going to the community col-
lege mean to you?"-she replied:
I looked at it as the beginning [step] to-
ward my goal. I felt also that I was go-
ing to get an education, become a pro-
ductive citizen in society even though
I'm not saying that I wasn't before, but
more so now that I can earn money once
I finish. And I wanted to learn things I
didn't know...More in-depth study about
history. More in-depth study about lan-
guages and science. I love science. To
me it was great. It gave me a wide
perspective on things. I [now] look at
things from different perspectives.
Veronica is in many ways typical of
the contemporary urban community col-
lege student. She is female, older than the
traditional eighteen to twenty-two year old
college student, married, a parent, a mem-
ber of a minority group, a part-time
worker, a part-time student, and the first
in her family to go to college. She wants
to earn more money, be a productive citi-
zen, and become not only skillful, but
knowledgeable. In one important respect,
however, Veronica is unlike most com-
munity college students: she has trans-
ferred to a baccalaureate-awarding insti-
tution.
Nationally, less than one-quarter of
such students transfer to a four-year col-
lege or university. In urban community
colleges, only about 12.5% of students
transfer. The fate of her dreams, as well as
those of hundreds of thousands of other
students who attend similar institutions,
are the subject of the research I have di-
rected for the past four years. Indeed, the
title of this article, "Where the Dreams
Cross" (borrowed from a line in T.S. Eliot's
Ash Wednesday), refers to the dreams of
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students as they intersect with the mis-
sions of community colleges and the
people who work in them. It is in this
intersection that important things hap-
pen.
More specifically, we (the project's As-
sociate Director, several field investigators
and I) studied eight urban community
colleges with rates of transfer that are
double, triple and even quadruple the av-
erage rate cited above. (We received gen-
erous financial support from the Ford and
Spencer Foundations.) The goal of our
research was to determine how these eight
institutions were able to maintain these
high rates. It is important to note here that
community colleges can be as diverse in
mission, tone, philosophy, structure, stu-
dent demographics, culture and tradition
as are four year colleges. They also have
important functions other than transfer,
such as adult education, developmental
education, and vocational training. The
colleges we studied are in or are very close
to the center city, or they draw from stu-
dent populations that his-
torically have been educa-
tionally disenfranchised.
Thus our study, if success-
ful, may help to identify
the means by which some
institutions help such stu-
dents to overcome barriers
to educational achieve-
ment.
After a six month selec-
tion process, we identified
the eight colleges for our
study. In addition to the
Community College of
Philadelphia, they in-
cluded Palo Alto College
(in San Antonio), Seattle
Central Community College, City College
of San Francisco, DeKalb College (in At-
lanta) , Kingsborough Community College
(in Brooklyn), Wilbur Wright College, and
Harold Washington College (the last two
in Chicago). Next, in consultation with
sociologists and anthropologists in these
cities, we interviewed and hired a diverse
group of advanced doctoral students and
recent Ph.D.'s who had been trained in
ethnographic field methods (the art and
science of studying people in their natu-
________________---.J '----- _
ral settings). On a half time basis the
researchers spent one academic year in
their respective community colleges, go-
ing to classes with students, attending fac-
ulty and administrative meetings, social-
izing in the hallways, lounges and cafete-
ria, collecting institutional reports, and in
general doing all the things that good field
workers do. They wrote up their observa-
tions, composed analytic memos regard-
ing tentative findings, and tape-recorded
hundreds of interviews that were sent to
us for transcription by the project's staff.
The Associate Director (Kate Shaw, a pro-
fessor at Temple University) and I met with
the ethnographers 3 times per year in
Boston, conducted numerous conference
calls, and communicated regularly by E-
mail. Finally, Kate and I conducted site-
visits to each of the colleges, during which
we interviewed and observed.
In this way, we studied 4 col-
leges during the 1994-1995
academic year, and four more
the year after.
During this research we
learned that the array of pro-
grams that is widely held to
represent "best practices" in
regard to enhancing transfer
misses what may be most
important about transfer.
These practices include:
• transfer centers (where
resources, information,
newsletters, and transfer assis-
tance are accessible),
• transfer days wherein representatives
from baccalaureate institutions visit the
community college,
• trips by community college students to
the four-year institutions,
• summer programs during which poten-
tial transfer students live in the resi-
dence halls and take classes at the
university,
• articulation agreements with four-year
colleges that are clear, routinely main-
tained, and widely distributed,
• high academic expectations in transfer
courses and programs,
• institutional transfer goals,
• state goals and incentives regarding
transfer expectations,
• faculty development programs that are
involved with transfer education and
services,
• assisting students with admissions
applications, financial aid forms and
other paperwork.
What is it about transfer that these
programs miss? First, the current state of
articulation agreements is deplorable,
both at some of the colleges we studied
and at other institutions across the coun-
try. Too often, these agreements are
incomplete, poorly maintained and
superficial. This is especially the case when
they consist only of agreed upon lists of
course equivalencies (the most common
form of articulation agreement), with little
if any attempt to ensure that syllabi are in
fact followed, that the depth with which
material is covered is similar, that the at-
tention given to different sections of a syl-
labus is commensurate, that students who
begin studies in their major while in the
community college get more than an ar-
ray of disconnected courses, and so on.
In short, articulation agreements often
conceal more than they reveal.
Second, these activities conceive of
education and transfer as a series of engi-
neering or technical problems. The pro-
grams listed above are essentially bureau-
cratic, and in practice, great attention is
paid to their running smoothly; when they
do not they are tinkered with and tweaked
to improve performance. The eight colleg-
es we studied had such programs-as well
as others I have not mentioned-and they
were by and large energetically and
thoughtfully run, though some got
bogged down in too much red tape. To
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our surprise, however, the great majority
of students did not avail themselves of
these services and programs, and when
they did, they tended to make only brief,
one-time contact. That contact may have
been critical, but it still left us to ponder
whether some other factors may be at play.
If so, what could they be? Through our
interviews with students we learned that
these bureaucratic or technical ap-
proaches, no matter how innovative and
clever, omit culture, emotion, and the fact
that students have lives. Bureaucracy, in
other words, can supply much needed
practical assistance, and can embody
admirable goals, but it does not speak to
the hearts and minds of people. Let me
briefly explain why it is necessary to do
so, and then describe how one college put
this into action.
For non-traditional,
first generation students, trans-
fer or even preparing to trans-
fer, caused unanticipated dis-
ruption in their lives. Perhaps
immigrant parents feared that
their children were becoming
too American; or students
feared that the ease, comfort
and matter-of factness of going
home would be lost forever as
they acquired new or modified
ways of talking, dressing, and
grooming, or changed their
tastes in music and in con-
sumer goods. Perhaps friend-
ships were threatened or lost as people
gravitated towards different fates. These
changes usually proceeded slowly and in-
crementally, but subtly marked the sepa-
ration of students from their past, both in
their own eyes and in the eyes of those
who still inhabited that past. This in turn
meant that relationships with friends and
family members had to be renegotiated,
and people had to find new ways of caring
for each other, and even ofloving one an-
other. Sometimes this was done well,
sometimes badly.
Said differently, for most students,
but for first generation students in particu-
lar, higher education was a vehicle ofsepa-
ration, and as such brought into play the
same feelings that are found in all separa-
tions. According the analyst Helm Stierlin
_______________----J '----- _
these are losing and refinding what one
holds dearest, deepest distress and joy,
conflict and reconciliation, the nature of
love, of obedience, and of mutual growth.
(Richard Rodriguez' book, Hunger of
Memory, is but one of several that
chronicles such occurrences. Vivian
Gornick's memoir, Fierce Attachments, is
another.)
Let me now briefly describe how one
campus came upon and sustained this
awareness. Palo Alto College, on the south
or "Hispanic" side of town, was founded in
the mid-1980's as a result of a protracted
and sometimes bitter conflict between
grass roots political organizations and the
city government of San Antonio. Its
founders candidly told us that they did not
want the school to train porters and hotel
maids and thus help perpetu-
ate inequality. Rather, they be-
lieved that a liberal arts curricu-
lum would be students' ticket
into the middle class, and that
from the beginning they fought
hard to keep the liberal arts
curriculum ascendent. The
most difficult part of this
struggle, they said, was fight-
ing fears-their own and those
of the larger Hispanic commu-
nity-that students would
change, as described above, so
as to lose the precious treasure
of their heritage and become
unrecognizable to their fami-
lies, communities and even
themselves. Thus from the colleges's very
beginnings-through hiring practices, ad-
vising, pedagogy and a climate or valence
that shaped the institution-it was essen-
tial for administators, faculty and staff to
know students in a most profound and
unusual way. Specifically, we found at Palo
Alto an on-going institutional conversation
about the conundrums students face (as
described above) as they prepare to meet a
new world, and, further, that this conver-
sation was taken for granted by most people
at the college. "Of course, you must know
the personal, family and cultural dilemmas
of students," they seem to say. "The col-
lege will not work without knowing them.
We cannot do for students without know-
ing them."
What forms did this conversation
take? In the classroom great care was
given by a large nucleus of faculty mem-
bers to cultivate and convey the message
that education at Palo Alto has a larger
purpose. In philosophy, English, art, and
social science classes, to name but some,
issues of social justice, ethnicity, and re-
lations among groups occupied a central
place in the syllabi and in the classroom
give and take. Seldom did we see signs of
an uncritical ethnic tribalism; more com-
mon were attempts to place issues in a
more encompassing intellectual universe.
For example, in one philosophy class the
instructor had students read about the
nature of justice and truth, but from the
perspective of several cultures. Students
read some of the great Western philoso-
phers, but also Buddha, Lao Tzu, Martin
Luther King, Jr., Malcolm X, and the femi-
nist philosophers Susan Okin and Carol
Gilligan. This instructor then helped stu-
dents to make connections between the
ideas they read, the lives they live, and the
struggles they face. She used skits, sketch-
es, and all manner of presentations in an
imaginative display of pedagogy. But to
describe it in depth risks losing the point
that the philosophy she teaches has an
immediacy for students, but an immedia-
cy that is connectable to the past, to other
people, and to a vision of the future.
Said simply, there is more commu-
nity in this community college than at
most public institutions. The college's slo-
gan-"El Carazon de la Communidad"
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(The Heart of the Community)-is taken
seriously, with PAC sponsoring a multi-
tude of events for the community, both
cultural and educational, on campus and
off. Blood pressure screenings, tax prepa-
ration workshops, cultural festivals and
more are used deliberately and self-con-
sciously to introduce community mem-
bers, many of whom are the family and
friends of PAC students, to the college set-
ting, and to blur the boundaries between
itself and the community it serves. Said
one faculty member, "I want students to
feel comfortable bringing their grand-
mother to campus."
Even the Transfer Center-one of the
"technical" programs mentioned earlier-
is in this instance infused with the college's
vision. Staff members make a point of talk-
ing with students about
the personal conse-
quences-familial, emo-
tional, social, cultural, fi-
nancial-of transferring to
a baccalaureate institution.
This is especially important
for the young women
whose fathers and hus-
bands are sometimes
deeply opposed to their at-
tendance. Transfer coun-
selors also create oppor-
tunities to discuss these is-
sues with students' par-
ents, as when, for example,
parents are invited to
accompany their children
on visits to colleges in the San Antonio area.
Not every student responded to this
culture in the fashion that college person-
nel intended. Some students at every col-
lege will not stand for too much educa-
tion. While students usually believe in
some abstraction called "education," in
many colleges students who study too
hard and learn too much of what the
teacher is trying to teach risk being con-
sidered traitors among their classmates.
In other words, the mores of most stu-
dent cultures, Bridgewater included, con-
tain proscriptions against excessive
academic achievement. (Even Harvard
had its "gentlemen's C," adjusted now by
grade inflation and co-education to the
"gentleperson's B.")
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Certainly Palo Alto had some of this.
But Palo Alto also has something that
Harvard lost a long time ago. It is what
Neil Postman in The End of Schooling
calls a metaphysical basis for education.
By this he means a transcendent vision, a
propelling force, an underlying narrative
that informs people about why they are
being educated. According to Postman,
such a basis embraces a past, points to a
future, provides continuity and a sense of
purpose, and so holds an ineffable moral
authority in the community.
At Palo Alto one faculty member de-
scribed this metaphysical purpose this
way:
I don't believe that community colleges
should be stamped out of a factory or
something. There's regional strengths.
Student bodies are different so as far as
relating it to psychology...in psychology
I teach theories of personality and I am
interested in cultural influences on per-
sonality and cultural identity... I think
in America we're lacking in the sense of
rootedness or belongingness or kind of
a sense of...people feel alienated, I guess,
from their past, their own past and their
own culture. This would (if people had
it) help to give people a reason to finish
school, a reason to stay in school...See,
what you call courses...here they be-
come larger than the college.
Yes, the students at Palo Alto had the
usual and important practical concerns.
They needed to have a high CPA, they took
classes they did not like but still had to
pass. Many students worked and were par-
ents, and they worried about car payments
and the kids. Yet in the midst of this, the
stage was set for many students to have,
if not a transformational experience, then
one that allowed or pushed them to work
at a level higher than they had bargained for.
What we were told in the following
interview, for example, was not unusual
at Palo Alto; in fact, it was common. The
student in this instance is a large burly
man, with broad shoulders and calloused
hands. He is 38 years old and had been
taking courses at PAC for five years.
If you were to take me with a group of
people and categorize me, I would be
known as a working person, a grunt, so
to speak. The one who actually dug the
ditches, put up the fence post and strut
up the wire and never take that much
time behind a desk or anything like that.
I'm getting into the management side
of things and I'm learning to under-
stand why decisions are made the way
they are and I attribute that to my edu-
cation level also. And, you see, I found
out I like Chaucer, poetry and medieval
times, and the Renaissance. I used to
go drinking Thursday, Friday, Satur-
days. I'd go to junkyards and hang out
with my friends. I still associate with
them. I'll go fishing with them every
now and then. But I don't hang out
with them. Now my wife and I we've
gone to the symphony. My wife has
been there before. She's enjoyed it. The
caliber of people that I'm associating
with are on a different level. I'm not
saying that I've gone totally wacko, but
I'm enjoying the different functions that
I'm attending now and I can appreciate
a good book now, whereas before I
would never read a book unless it had
directions on how to do something.
Now I can walk through the library and
pick a book by Edgar Allen Poe, read it
and summarize why he wrote what he
did. Whereas if I was to have done that
ten years ago..J would have said, I'm
not going to read that...
To say it succinctly, this college-for
all of its problems, and it does have
them-has found a way to help students
resolve or at least attenuate the confusion
and conflict that typically accompanied
the changes in self-identity and class cul-
ture so often required by educational mo-
bility. This an extraordinary accomplish-
ment.
Perhaps there is no better way of dem-
onstrating the force and efficacy of a cul-
ture that sustains a never-ending discus-
sion of student, faculty and community
sensibilities than to point out that the
college has a transfer rate that is about
four times the national average, despite
very little in the way of administrative
stability. The college, now twelve years old,
has recently hired its seventh president.
This, by the way, is not to say that at other
colleges with other circumstances, admin-
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istrative leadership is unimportant. It is
to say that there is more than route to
transfer success.
In part, this is the story of one of the
colleges we studied. Others of the colleges
have different stories, histories and cul-
tures, so that their "success" springs from
different seeds. In regard to Palo Alto Col-
lege, however, I present the closing stanza
from Eliot's '~hWednesday". As you read
it, think of the private perplexities, the
ambivalence and the vacillation of stu-
dents at Palo Alto, or of students who you
may know, and even of yourself in some
earlier time. Think of people who are in
transit, people who are shifting and sort-
ing, people who slowly, haltingly, erratical-
ly altering the worlds they inhabit. Think
of dreams and the personal odysseys en-
dured to realize them:
Suffer us not to mock ourselves with
falsehood
Teach us to care and not to care
Teach us to sit still
Even among the rocks,
Our peace in His will
And even among these rocks
Sister, mother
And spirit of the river, spirit of the sea,
Suffer me not to be separated.
Howard London is
Dean ofthe School ofArts and Sciences
______________-----.J _
SNAPSHOTS OF CANNES
Photographs by Stephen Smalley, Professor ofArt
The allure, magic, and celebrity of the cinema greet each visitor to the Cannes Film Festival, a non-stopspectacle of glitterati and sophistication which celebrates perhaps the most influential art form of the20th century. Set wondrously within the exotic ambiance of the French Riviera, the festival began on
a bittersweet note when news of the passing of Frank Sinatra circulated amidst the crowds. With the Ameri-
can Pavilion displaying its flag at half-mast, choruses ofNew York, New York came forth from the thousands
outside the Palais des Festivals well past the midnight hour.
.'JsLdu 'JIm""'"
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PALAJS des FESTIVALS. There is no more honored walkway in the entertainment world than the red-
carpeted stairway which ascends to the most luxurious viewing halls in the world ofcinema.
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MAIN ENTRANCE TO THE RONA HILTON HOTEL. Along La Croisette, the beachfront boulevard in
Cannes, hotels such as the Carlton, Majestic, Martinez, and Rona Hilton attract film luminaries as well as
starlets who delight in striking the pose for an adoring public.
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STREET VENDOR ON THE PROMENADE. On this busiest ofwalkways in Cannes, a street vendor
displays a wafting-in-the-breeze banner which depicts Leonardo Di Caprio. Behind the vendor is a
partial view ofa billboard announcing the upcoming film Armageddon.
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MIMES IN CANNES. The French passion and talent for miming appeared everywhere;
suggesting a mood associated with early silent movies and the Cinematographe,
invented by Louis and August Lumiere.
Stephen Smalley, painter, devotee ofpopular culture, and Professor ofArt at Bridgewater State College,
attended the 51st Intemational Cannes Film Festival in May, supported in part by a grant from the
Center for the Advancement ofResearch and Teaching. In 1999 he plans to exhibit art and literary work
based on his experiences at Cannes.
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Craig Cowles of the ManagementScience Department has re-sponded to President Kennedy's
'call to " ask not what your country can do
for you, but what you can do for your
country." While on sabbatical last year
Professor Cowles entered the Peace Corps
and traveled to the Russian Far East to
teach management courses and consult
with local businesspeople. With his wife
Irene, Professor Cowles was stationed in
and around Khabarovsk, a city of some
600,000 residents about 500 miles north
of Vladivostok on the Sea of Japan.
Cowles joined other Peace Corps staff-
ers for six weeks of intensive Russian lan-
guage study at the University of West Vir-
ginia and six weeks further at the Ussurisk
Pedagological Institute, then began his
assignment at the Khabarovsk Railroad
University, the Russian equivalent of a
teacher's college. His major task was to
conduct six week seminars on how to start
up small businesses and to consult with
local entrepreneurs. As a seminar leader
and consultant he interacted with a num-
ber ofRussian business people such as the
executive team at the Sputnik Candy
Company, which employs five thousand
residents in the area. Professor Cowles' as-
signment was a daunting one not only be-
cause of challenges with language and liv-
ing conditions, but also because of the
huge expanse of the region. He logged over
20,000 miles of air travel as he brought
his expertise to Russians anxious to learn
the latest management techniques.
Professor Cowles was most impressed
with his Russian students. He found them
intensively interested in western business
models and anxious to refashion their lo-
cal economies. In particular Russians are
focusing on existing tax laws which are
onerous and make start-up companies
think twice about entering into the pri-
vate sector. While he was there Professor
Cowles witnessed the repeal of 150 sepa-
rate tax laws, a change which should fur-
ther spur the economy.
One of the more rewarding aspects
of Professor Cowles' time in the Russian
Far East was his development of a grant
which if funded will· help foster an ex-
change program that is certain to benefit
Bridgewater State College. By the fall of
1998 a Russian lecturer from the Peda-
gogical Institute of Komsomolsk - Na-
Amure is scheduled to visit the College.
The exchange is part of a United States
Agency for International Development
grant program designed to expand con-
tacts between the United States and
Russia.
Also while in Russia Professor Cowles
began taking steps to form a link with
the V1adisvostok area from Bridgewater
State College. Using the technology of a
Seattle based oil company working in the
Russian Far East, Professor Cowles hopes
to initiate a series of trial run distance
learning classes that will lead to a perma-
nent satellite education program. Because
of the great interest in the Russian Far
East for learning management tech-
niques, the distance learning connection
is destined to be a success.
Besides bringing Russian professors
to Bridgewater and sending Bridgewater
to Russia via satellite, Professor Cowles is
also working on an exchange relationship
that would allow two of his Management
Science colleagues to travel to the
Vladisvostok area in the 1999-2000 school
year. While distance learning is an essen-
tial component of the educational process
in a far off area such as the Russian Far
East, it is critical, in the view of Professor
Cowles, to have experts interacting with
students and small business people in the
classroom setting.
Professor Cowles is the first to admit
that the Peace Corps stint in the Russian
Far East was difficult. Harsh weather,
power outages, and Soviet style apartment
complexes (cramped quarters and fre-
quent breakdowns of the elevators, water
and gas availability) made his stay chal-
lenging to say the least. Yet he never re-
grets making the trip. He is especially fond
of the people that he met and the friend-
ships that he developed. If he
longed for the United States,
he could always tum on the
television set and watch the
American soap opera "Santa
Barbara", which was one of the
most popular programs on
Russian television.
Professor Cowles is
back at his desk now, but he
will be spending the summer
in Romania working in a pro-
gram that provides manage-
ment training in that former
communist nation. Professor
Cowles has become something
of a traveling trainer and con-
sultant, providing his expertise
to those people who are mak-
ing the transition to a market system. Pro-
fessor Cowles loves the travel and loves
the opportunity to share his expertise. Like
so many Americans who preceded him,
















I t's no longer news that computers arebringing about major changes in theway we teach and learn. The enor-
mous growth of the internet during the
past few years has inspired teachers at
every level to look for ways to utilize the
vast if chaotic resources of the "informa-
tion highway." Under the Board of Higher
Education's Campus Performance Im-
provement Program, the College was re-
cently awarded a grant to create a
Courseware Development Center. Accord-
ing to Bill Davis, ChiefInformation Officer
of the College, the Center's mission is to
develop web-based materials designed to
benefit students in general education
courses. These courses, usually taken dur-
ing the first two undergraduate years, gen-
erally have large enrollments and, as a re-
sult, are almost always taught using lec-
ture format.
Why did the Board of Higher Educa-
tion choose to fund web-based learning
now? Although not every Bridgewater stu-
dent owns a computer, our students have
gained increasing access to computers and
are becoming more and more accustomed
to using them."Express" stations - ter-
minals placed at convenient locations on
campus - make it easy to check on e-
mail during the day. In addition, educa-
tors recognize that training students to
understand and use the new media has
become an integral part of undergraduate
education.
Bridgewater's Courseware Develop-
ment Center project began in early 1998,
with Information Services' William
Singleton as coordinator. Ten faculty
members (including two part-time fac-
ulty), representing a range of academic
disciplines, were selected to participate:
Frank Gorga, Chemical Sciences
James Hayes-Bohanan, Earth Sciences
and Geography
Torben Lorenzen, Math & Computer
Science
Richard Quindley, Math & Computer
Science
Anne Doyle, English
Mary Ann Robbert, Management
Wayne Phillips, Elementary & Early
Childhood Education
John Marvelle, Elementary & Early
Childhood Education
Georgia Carvalho, Sociology & Anthro-
pology
Cynthia Ricciardi, English
CART co-directors Professors Robert
Sutherland and Walter Carroll are respon-
sible for coordinating professional devel-
opment activities for faculty on
courseware and web-based instruction.
Information Services' Scott McNeilly, Fera
Karakaya and Bob Plouffe, along with stu-
dents Eric LePage and Paul Brezani, pro-
vide technical support.
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One of the great attractions of the
World Wide Web for teaching is its conve-
nience: students can access course mate-
rial at any time, whether they are at home,
in the dorm or elsewhere. A number of
Bridgewater faculty have already placed
syllabi, reading lists and other course
documents on their web sites. Students
have been known to misplace these course
materials, which are usually distributed at
the beginning of the semester, but they
are always easily accessible on the web
page.
Faculty web pages are also being used
to guide students to a wealth of resources
and information, some of which is not
available in print form. For example, Pro-
fessor James Hayes-Bohanan provides
links to more than 50 sites related to earth
science, geography and the environment.
They include the web pages of such orga-
nizations as the Sierra Club, Defenders of
the Rainforest and Cyberpanda (dedicated
to the appreciation of pandas) as well as
discussions of such issues as global warm-
ing and water resources. Professor Hayes-
Bohanon also includes ideas for personal
action to reduce our impact on the envi-
ronment. Professor Georgia Carvalho di-
rects students who enroll in Third World
Societies to several sites which supple-
ment course readings. One such site, "The
Gate of Heavenly Peace" web page, pro-
vides a history of the democracy move-
ment in China, including discussion of the
1989 protests and demonstrations as well
as a virtual tour of Tianamen Square;
"Chechen Nationalism," the official
Chechen homepage, offers background on
the Chechen people and discusses their
desire for independence from the former
Soviet Union.
Professor Torben Lorenzen has struc-
tured his class website for Computers and
TheirApplications: An Introduction to in-
clude a detailed course syllabus with links
to supplementary course materials as well
as to a schedule of training sessions for e-
mail, Netscape and Windows. In addition,
Professor Lorenzen posts sample test
questions and answers, so that students
will know what to expect on exams. A de-
---------------~ '------------------
tailed online grade book allows students
to stay abreast of their current grades
(names are coded to protect confidential-
ity).
Many faculty web pages also include
study tips, advice on writing papers, and
links to sites and resources which offer
additional help with writing, such as the
Modern Language Association's
homepage, Strunk and White's The Ele-
ments of Style and the Grammar Tele-
phone Hotline.
Chemistry Professor Frank Gorga has
explored other ways of using computer-
based materials to enhance learning. As-
signed several years ago to teach a bio-
chemistry course which had no laboratory
component, Professor Gorga was
faced with the problem of giving his
students the experience of perform-
ing experiments involving enzyme ki-
netics. In an effort to create a com-
puterized equivalent ofa physical lab
that was as close to real life as pos-
sible, he developed a stand-alone pro-
gram, Enzyme Lab, in which stu-
dents simulate the running ofexperi-
ments and collection of data. Virtual
beakers containing solutions, pi-
pettes, test tubes, and a spectropho-
tometer appear, in full color, on the
screen. Aspreadsheet helps students
analyze their data, which can be
saved to an ASCII file. Professor
Gorga discovered that Enzyme Lab also
works well as a preparatory exercise for
students who are about to perform en-
zyme kinetics experiments in reallabora-
tories.
Another approach to web-based learn-
ing utilizes newly-developed commercial
software which enables instructors with
little or no programming experience to
take advantage of the internet. Several
members of the Courseware Development
group are experimenting with
LearningSpace, produced by the Lotus
Development Corporation, an IBM subsid-
iary. LearningSpace is a kind of complex,
prestructured website, created with the
idea of facilitating group projects. It of-
fers the advantage of privacy: students
who are registered for the class are given
passwords, and only they have access to
the site. As with a web page, the instruc-
tor can post a syllabus, course description
and assignments as well as readings (what
in traditional classrooms are known as
'handouts') as well as providing links to
readings on other sites. In addition to text,
video clips, graphics and spreadsheets can
also be presented. Another feature of
LearningSpace allows for both public and
private access to the students' work. The
instructor can privately review and grade
exams and papers and provide feedback
to individual students, or work can be
posted in a public space where a larger
group can read it.
Faculty participants in the Courseware Development
project meet in CART.
Several faculty are working on ways
to exploit the kind of interaction
LearningSpace makes possible. Manage-
ment Professor Mary Ann Robbert's Prob-
lems in Information Systems students are
currently writing their papers, from the
note-taking stage through the final draft,
in LearningSpace. This system, Professor
Robbert points out, will permit her to
monitor each student's work in progress,
rather than seeing only the final product,
the completed paper. Because students'
entries are dated, she knows when they
have begun working on the assignment
and can assess the progress they have
made. If a student procrastinates, Profes-
sor Robbert can e-mail a gentle reminder.
If a paper seems to be going off-track, she
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can help re-direct the student's efforts,
using the "Comment on" button. This
monitoring of the students' writing pro-
cess is time-consuming, Professor
Robbert acknowledges. "However," she
notes, "by the time the final draft is sub-
mitted, I have become quite familiar with
the paper and misunderstandings about
the assignment have been ironed out dur-
ing the writing process, which makes
grading much easier."
In addition to facilitating one-on-one
student-faculty dialogue, English Profes-
sors Cynthia Ricciardi and Anne Doyle
point out, LearningSpace provides oppor-
tunities for online writing workshops,
which involve collaboration and team-
work. When students decide that
their essays are ready for publication,
they "send" their work from their per-
sonal files to a public discussion area
where other students can read, com-
ment and annotate. One of Profes-
sor Doyle's assignments in Personal
and Public Writing asks students to
compose personal writing histories,
that is, accounts of the kinds of writ-
ing they have done both in and out
ofschool, including journals, diaries,
and letters. As a way of modelling ef-
fective workshop practices, Professor
Doyle posts an essay on her own writ-
ing history and asks students for re-
vising and editing advice. She and
Professor Ricciardi believe that programs
like LearningSpace have the potential to
create a wider and richer sense of com-
munity in the writing classroom.
As Bridgewater faculty explore the
many possibilities of web-based learning,
the Courseware Development Center will
continue to support their work. Chief In-
formation Officer Bill Davis hopes to in-
volve additional faculty and to share the
resources of the Center - servers, soft-
ware, training and professional support-
with other campuses. The Courseware De-
velopment Center has already emerged as
an important component of the College's
effort to weave technology into teaching,






Bridgewater State College exists toserve the people who go to schoolthere. Over the years the popula-
tions of students have changed with the
times. The ability to go to a college or
university is influenced by dozens of fac-
tors such as the wealth of the potential
student population, the cost of education,
the availability and desirability ofjobs and
the demand for a college education as
qualification for those jobs, availability of
housing on or near the campus and the
general sense in the community of the
value of a college education in terms of
money and prestige.
From the point of view of the faculty
at a college students can be seen both as
individuals and as a collective group. Over
the course of their careers at the college
we come to know our students as indi-
viduals, increasingly understanding their
backgrounds, skills and hopes. Any
teacher can list the names ofstudents who
have been the notable successes and chal-
lenges of his or her career. But we also
develop a general sense of what the stu-
dents are like as a group. All too often
this broad evaluation takes of the form of
generalizations like the belief that "stu-
dents are not as well prepared as they used
to be," that "students are be more career-
oriented than ever" or that "we seem to
have more older students and students
from foreign countries than ever."
We thought it might be useful to pro-
vide readers of the Bridgewater Review
with some solid data about who is attend-
Student
Enrollment
Office of Institutional Research and
Assessment
ing Bridgewater State these days. The col-
lege supports an Office ofInstitutional Re-
search and Assessment which, under the
direction of Dr. Patricia O'Brien, collects,
analyzes and publishes a range of infor-
mation about the operations of the col-
lege. One part of this information focuses
on the characteristics of the students who
attend. The following data is excerpted
from their 1996/1997 report of" Selected
Institutional Characteristics: Bridgewater
State College." Some of this data is simple
description of the characteristics of the
college's students while some compares
our students with those who have at-
tended in the past or with other college
students in the United States.
WHO IS ENROLLED?
To begin with, student enrollment has
increased very slightly over the last few
years, growing from an enrollment of
5,578 full-time students in 1992 to 5,784
in 1996. The increase is actually some-
what larger when the total number ofstu-
dents on campus (including both full-time
and part-time) is counted. Between 1992
and 1996 the increase was about 4 per-
cent, rising from a population of 8,350 to
8,711. So the number of part-time stu-
dents over those years rose much faster
(by 10 percent) than did the number of
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full-time students. By contrast, the popu-
lation of graduate students (combining
full and part-time students) has remained
pretty much unchanged, averaging about
1,365 for those years. Though there is as
yet no way to calculate how many of the
undergraduate students at the college
have, at one time or another, transferred
from other schools, transfer admissions
for any given year have been tracked. In
an average year between 1992 and 1996
about 750 transfer students are accepted
and enroll at Bridgewater. Of those ac-
cepted for transfer in 1996, for example,
over 62% were female and 35% transferred
from community colleges in Massachu-
setts, roughly comparable to the percent
of the freshman class of 1996, 60% of
whom were female.
Minority enrollments have increased,
rising at a steady rate from 4% in 1992 to
7% in 1996. Most of these minority stu-
dents are categorized as Black (280 en-
rolled in 1996), but also includeAsian-ori-
gin (152) , Hispanic-origin (1l0) and
Native American individuals (24). While
the College enrolls 104 students from 26
countries outside the United States, more
than half (56) are from Japan. Bridgewater
is overwhelmingly populated by students
from Massachusetts. Over 96% of the stu-
dents are from inside the state. The aver-
age age of full-time enrolled undergradu-
ates has remained steady at age 22 while
the average age of part-time enrolled un-
dergraduates has been about 32 years of
age.
The freshman class of 1996 had a
mean score of 495 on the quantitative
portion of the Scholastic Aptitude Tests
and a mean score of 509 on the verbal
portion. These scores were very much like
those for college freshmen in the nation
and the state that year. They were, in fact,
slightly lower than the national and Mas-
sachusetts averages for math, and slightly
higher than the national and Massachu-
setts averages for verbal.
Compared with characteristics of
their national peers, BSC freshmen in
1996 were 63% Catholic (compared to 23%
---------------- '--------------------
WHEN DO THEY FINISH?
Enrollment by Race and Gender
Fall 1996
Undergraduate Graduate Overall
Male Female Total Men Women Total Total
NatIve American 4 16 20 1 3 4 24
Asian' 71 68 139 7 6 13 152
Black' 113 142 255 9 16 25 280
Hispanic' 54 51 105 2 3 5 110
White • 2469 3614 6083 245 739 984 7067
OtherlUnknown 307 463 770 92 216 308 1078
3018 4354 7372 356 983 1339 8711Total
of freshmen in the United States), on av-
o erage lived 9 miles from BSC (the average
distance from college for the nation was
36 miles), 47% of BSC freshmen had
mothers who had a high school education
or less (38% in the nation had mothers
with that level of education) and 8% re-
ported family incomes in excess of
$100,000 a year (15% of the nation's fresh-
men reported family incomes at that
level). In many ways Bridgewater State
students are very much like their national
peers. They have taken essentially the
same distribution of courses in prepara-
tion for college and are actually more likely
to have had two years of physical science,
though their assessments of their own
abilities were lower. For example, only
36% of entering freshmen in 1992 rated
themselves as "above average" or "in the
highest 10%" in their general academic
ability. By comparison, 60% of the na-
tional sample of entering freshman rated
themselves that highly in academic abil-
ity. BSC students rated themselves lower
on a range of abilities such as math, writ-
ing and artistic abilities. In other areas,
however, the self-ratings of the
Bridgewater sample was much like that
of the national sample, though still slightly
lower. These areas included creativity, co-
operativeness, social self-confidence and
popularity and even physical health.
WHAT ARE THEY STUDYING?
As of 1996 the college's undergradu-
ate programs were organized under a
School of Education which enrolled 23%
of the school's students (N=1986) and a
School of Arts and Sciences which en-
rolled 46% of the school's students
(N=4056). The remaining 2,669 students
were distributed as 7% who had not yet
declared a major (N =592), 11% graduate
students in various programs (N =972)
and 13% who were not matriculated in the
college. In the five years between 1992 and
1996 some majors increased markedly
while others have become less popular.
For example, within the School ofArts and
Sciences, the psychology major increased
by almost 56%, going from 499 majors in
1992 to 893 in 1996. The major in art
also increased by 60% rising from 125 to
208 majors as did chemical sciences (from
48 to 81 majors), and sociology (from 286
to 436 majors). The largest concentra-
tions of majors, in the areas of education
and management sciences, were not so
volatile. In 1992 there were 1,644 majors
in all the School of Education and by 1992
the number of education majors had in-
creased by 8% to 2,051. Lastly, majors in
the areas of management and aviation
sciences decreased by 8% from 1,525 in
1992 to 1,246 in 1996.
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After World War II it was common to
assume that one started a college educa-
tion right out of high school (excepting
soldiers who took advantage of the GJ.
Bill) and to take four years to graduate.
With the wide range of students who at-
tend college in the 1990's and the great
amount of time spent working for money
and experience, that is no longer true. At
Bridgewater, for example, only 23% of the
class that started in 1982 (the 1986 co-
hort) finished in four years. About 50%
took six years to graduate. The pattern
held true for the 1990 cohort, 30% gradu-
ating in four years while 52% took six
years. For those students who started at
Bridgewater in 1988 only 21% graduated
after four years.
Information like this is, clearly, only
a fraction of what we need to know about
the Bridgewater State College student.
What we learn daily in our classes is still
our most important source of information
so we can do our best for the students we
serve. But it is important to use what-
ever is available to know more. This in-
formation is only a fraction of what Dr.
O'Brien has collected for the use of the
college community, and it should be
evaluated carefully for what it can tell us.
How, for example, can we use informa-
tion from a survey of incoming freshmen?
Should we be concerned by those mea-
sures that show a lack of confidence and
relatively negative sense of self among
some of our students? It matters how we
balance this data against the experience






For music aficionados New Orleansis often associated with jazz andthe local brand of rhythm com-
monly called zydeco. But Professor Henry
Santos of the Music Department has been
engaged in a research project that seeks
to examine a group of six composers from
a unique racial and cultural minority
called free persons of color or black Cre-
oles. This group was joined together by
their affiliation with the Catholic Church,
the French language and culture and Af-
rican ancestry. Each of these composers
and musicians made significant contribu-
tions to classical and popular music of
19th century New Orleans.
As a result of attending a Conference
in New Orleans sponsored by the Center
for Black Music Research Professor Santos
became intrigued by the stories of these
six composers of color and their struggles
to make their mark on the New Orleans
music scene. These six men - Basile J.
Bares, Edmond Dede, Lucian Lambert,
Sidney Lambert, Eugene Victor Macarty
and Samuel Snaer - were highly regarded
composers and musicians who studied
under some of the great masters in Eu-
rope and then returned to the United
States to write and perform. Professor
Santos is particularly interested in explor-
ing these six men as writers of dance
music - polkas, mazurkas, waltzes,
marches and quadrille - that made them
quite popular in pre and post civil war New
Orleans.
Professor Santos is also examining
these six men in terms of their position
within New Orleans society, which was
structured along racial lines. Although
these men occupied positions at the high
end of the social stratum in the black com-
munity, they did not enjoy full economic
and social rights. In fact after the Civil War
these men experienced heightened racial
discrimination, forcing some to leave the
country in order to pursue their profes-
sion and others to send their children
abroad to receive a more equitable
education.
Basile Bares was born a slave, but was
sent to Paris where he studied piano. He
eventually returned to New Orleans and
worked under the Music Director of the
French Opera. During his lifetime he wrote
many kinds of dances including his most
famous, the "Louisianaise Waltz."
Edmond Dede, a master violinist and con-
ductor left the United States because of
racial conditions and became the first Af-
rican-American to study at the Paris Con-
servatory. He eventually was named the
director of the Bordeaux Orchestra. The
Lambert brothers, Lucien and Sidney,
were the sons of a New Orleans music
teacher, who also studied in Paris and be-
came quite well known outside the United
States . Although they were popular in
Europe, Lucien became associated with
the Emperor of Brazil and served as mu-
sician in the royal court, while Sidney be-
came pianist in the Court of the King of
Portugal. Eugene Victor Macarty was a
noted singer, pianist, actor and comedian
who was admitted to the prestigious Im-
perial Conservatory in Paris. He returned
to Louisiana to become a successful busi-
nessman and legislator. Samuel Snaer was
a conductor and brilliant pianist who
wrote a range of music including
polkas,waltzes and orchestral overtures.
His most famous work is "Rapelle-Toi."
Gathering the story of each of these
six New Orleans composers and musicians
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has been something of a detective inves-
tigation for Professor Santos. Most of the
research was done at Tulane University at
the Amistad Research Center and at the
Schomberg Center in New York City. Us-
ing a grant from the Center for the Ad-
vancement of Research and Teaching at
the college, Professor Santos was able to
piece together the story line of these men.
His major objective in conducting the re-
search is to bring to life the contributions
of African -American musical artists and
to show that there is a rich heritage ofAf-
rican-American music and musical artists.
Professor Santos is passionate about the
need to inform young people about how
composers and musicians of color, like the
six men from New Orleans, overcame
great economic and social barriers to reach
the height of their craft.
Because this is a detective story Pro-
fessor Santos still has to track down more
information about these six composers
and musicians from New Orleans. When
completed he hopes to publish his find-
ings in the Black Music Research Journal.
But perhaps more importantly, Professor
Santos intends to play many of the works
of these black Creole composers in his
many public concerts so that their musi-






Contemporary societies are strug-gling with a variety of social andpersonal issues, with addiction as
a top contender in the United States to-
day. Professor Bacon, an Assistant Pro-
fessor in the Graduate Counseling Pro-
gram from the Department of Secondary
Education and Professional Programs,
used a summer grant from BSC's Center
for the Advancement of Research and
Teaching to investigate multiple addic-
tions among our college athletes.
Professor Bacon and graduate stu-
dent Katrina Lee have constructed an in-
strument to measure five addictive pro-
cesses: alcohol, drugs, weight control
behavior, exercise, and gambling. Bacon
and Lee are interested in identifying which
addiction or combination ofaddictions are
significant for college athletes. Socioeco-
nomic status, gender, and type of sport
are some of the factors being controlled.
This pilot study is of great importance for
a number of reasons:
1) determining what percentage of col-
lege athletes at Bridgewater have one
or more addictive behaviors,
2) identifying subclinical and clinical
addictive processes, and
3) providing study results to college
Counseling Centers and Athletic De-
partment staff to assist in the develop-
ment of psychoeducational program-
ming and intervention strategies for
students in need of services.
In Professor Bacon's study, she found
significant gender differences in addiction
with male athletes attracted to drugs and
alcohol and females challenged by eating
and exercise addiction. Bacon also found
surprising evidence ofa growing gambling
addiction among both male and female
athletes. After analyzing the data Profes-
sor Bacon places a growing number of the
athletes in what she describes as the
"problematic category", which means
that the respondents showed symptoms
of pre-clinical addictive behavior that
could easily develop into more serious
problems. This past September, Professor
Bacon and Ms. Lee presented a paper at
the Association for the Advancement of
Applied Sport Psychology Annual Confer-
ence in San Diego on their findings. They
are currently preparing their results for
publication in a journal for higher educa-
tion administrators.
In addition to this study, Professor
Bacon, along with Dr. Barbara Fenby from
the Department ofMental Health has com-
pleted a three-year qualitative research
project investigating female identity de-
velopment. Professor Bacon examined
twenty-nine female athletes in three dif-
ferent categories: recreational athletes,
competitive athletes and elite athletes. She
also looked at women in these categories
at various age levels across the lifespan.
One of her most interesting findings is
that many of the competitive and elite ath-
letes were motivated by fear - fear of los-
ing, fear of performing poorly, fear of not
living up to their potential. These athletes
expressed no regrets about being moti-
vated by fear, stating that it allowed them
to reach the heights of athletic greatness.
Professor Bacon is currently working on
transforming this study into a book length
manuscript.
These research efforts stem from Pro-
fessor Bacon's training as a child and fam-
ily psychologist. She received a fellowship
in the assessment and treatment of dual
25
diagnoses with adolescents at Brookside
Hospital in New Hampshire. She also has
experience as a clinical psychologist work-
ing with athletes. Besides her research ef-
forts, Professor Bacon has offered a wide
variety of courses at Bridgewater. Her
current teaching focus includes: Group
Therapy, Psychopathology, and Theories
of Development as well as supervising stu-
dents in their practicum and internship
placements.
Because Professor Bacon recognizes
the importance of linking her research
with practical solutions to current prob-
lems, she is concentrating her efforts on
working with college staff members to
address addiction on campus. As a result,
Professor Bacon is seeking funding for ad-
ditional psychoeducational programs for
BSC students. With her research and com-
mitment to address addiction problems,
Professor Bacon has become a valuable
resource person on the Bridgewater State
College campus. ~
________________ L- _
tive on the current state of English, as the
following excerpts illustrate.
WICKED COOL, TONIC, ALL SET
A5 might be expected, Bridgewater
undergraduates proved to be knowledge-
able observers of what might be termed
generational vocabulary or teen-age slang.
Slang, they realized, serves not only to
communicate information but also to in-
dicate membership in a desired social
group. Sometimes slang takes the form
of shortenings, as in "Later" for "See you
later." "Sup" is short for "What's up?"
PHAT GEAR AND HOOKING UP
Contact with new roommates and
travel to other parts of the country pro-
vided students with information about
local vocabulary as well as pronunciation.
Only in the Bay State, apparently, does
"wicked" ean "exceptionally good" (as
in tfie senten<;;e "Robin's party last week-
end was 'wicked cool'''). Also puzzling to
non-natives is "packy" (short for "pack-
age store") for "liquor store." "When I
suggested that we make a "packy run,"
one student reported, "I was met with
blank stares of puzzlement." Another lo-
calism is the word "tonic" for carbonated
drinks. One student recalled that an el-
ementary school teacher had asked the
class to bring in "tonic" for a Halloween
party, which led to the following clarify-
ing exchange:
"What is tonic?" "It's soda." "Oh, you
mean pop." "What is pop?" "Soda."
The multi-purpose phrase '~ll set"
seems to be a more recent addition to
Bridgewater students' vocallulary. "A wait-
ress asks 'Are you all set?' meaning 'Are
you ready to order?"; twenty minutes1ater
she can repeat the phrase, this time mean-
ing "Do you want to order anything else?"
''All set" can Iso be used to express dis-
gust 01; annoyance; "I'm through with
him/that," as illustrated in sentences like
the following:
"I'm all set with that guy. He is such
a player."
"I'm all set with bell bottom pants.
T ey look freakish."
BANANERS, PIZZER - WHATEVAH
The dropped "R" has been identified
as a characteristic ofNew England speech
since colonial times; generations of
Bostonians have endured questions from
smirking outsiders about where they
"pahk the cah." Despite the large influx
ofout ofstate residents in recent decades,
the dropped "R" seems to be holding its
own as a feature of local pronunciation
Many Bridgewater studen be arne aw re
of their own dropped "R' s w en they be-
gan to talk wit!]. roomm tes from other
parts of the coun . "After several semes-
ters ofverbal aBuse, I lla e become acutely
aware 0 my Boston accent," one student
reported. "I realizeCl that I say "regahd"
for. "regard," "whatevah" for "whatever"
and "mayan" for "mayor," and
understoooQ for the first time why I have
alway,s written "quater" instead of "quar-
ter."
The lost "R" reappears, however,
tacked on to the end of words like "pizza"
and "banana." Thus, students noted, a
native of eastern Massachusetts in a gro-
cery store might inquire, "Whey'ah can I
find the bananers and the frozen pizzer?",
describe a poetic verse as a "stanzer" and
come up with an "idear" for a paper.
"Whey'ah" illustrates another point
about regional pronunciation, that many
Massachusetts residents add extra syllables
to certain words: "four" is p,ronounced
"fo'wah" and "stairs" "sta'yahs." One stu-
dent quoted her grandmother, who lives
in Quincy, uttering sentences like "I gotta
go ovah they'ah because I can't ta e the
sta'yahs."
Another local peculiarity is a tendency
to add "s" to words like "all": ''Alls ya have
to do is fake the square root..." "Last time
I Ghecked," one journal-writer noted,












B ridgewater undergraduates eatpizzer and bananers. They de-scribe their friends as "wicked
cool." They are concerned about, some-
times puzzled by, politically correct lan-
guage. These are some ofthe observations
recorded in student journals for a course
I teach called "History of the English Lan-
guage." A5 its title implies, "History ofthe
English Language" devotes a good deal of
attention to the past - the English of
Beowulf, Chaucer and Shakespeare. Yet
awareness of our contemporary language
environment is equally important, and the
journals are designed to increase students'
sensitivity to the language around them.
Anumber of professional journalists and
linguists, such as William Safire, who
writes a weekly "On Language" column
for The New York Times and Deborah
Tannen, author of You Just Don't Under-
stand: Women andMen in Conversation,
chart linguistic change on the national
level. The students' journals provide a
more youthful and more local perspec-
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"Chill" means "relax." Students also noted
the prevalence of "like" as a filler: "I was,
like, O. K." and the entrance of terms like
"phat" from African-American slang:
'''phat gear' means a good brand, some-
thing stylish."
"Hooking-up," another current
phrase, has a range of possible meanings,
from "getting something as a favor" (as
in "My friend hooked me up with her
employee discount at Cambridge
Soundworks") to "having some kind of
intimate relationship with another per-
son." As one journal entry pointed out,
the vagueness of the term can lead to
ambiguity: "Hooking-up can refer to
something as innocent as a good-night
kiss or something as serious as sleeping
with someone. Therefore, when a girl con-
fides to her friends that she hooked- p
with a cute guy she met over the week-
end, she could be describing a whole range
of different encounters. Because this term
is so ambiguous it can spark a mass of
rumors. In one case, w e the girl told
her friends that she hooked-up, a boy lis-
tening in on the conversation assumed
she meant she slept with the guy and an-
nounced it to the whole school. It is pretty
scary how a term can change an innocent




The spring 1998 semester provided
several illustrations of the political dimen-
sion of language. The April issue of Bos-
ton Magazine published an article about
Henry Louis Gates, Jr., Chair of African-
American Studies at Harvard, under th
headline "Head Negro in Charge." To some
members of the black community, this
phrase, with its echoes of plantation days,
was deeply offensive, while otners de-
fended the provocative title. Students
noted that black rappers routinely use the
far more offensive word "nigger" in their
songs; one journal-writer observed that
the word "seems to be acceptable when
black people use it among themselves."
Another student recalled that Martin
Luther King Jr. had used the word "Ne-
gro," that subsequently "black," and ''Afro-
American" were favored, and that cur-
rently ''African-American'' is the preferred
term. Clearly, the naming of racial and
ethnic groups is a sensitive matter.
The spring of 1998 also provided
plenty of examples of th linguistic eva-
sions politicians use 0 a oid telling the
truth or taking a pO'sition on a difficult
question. With,tl}e Monica Lewinsky story
and the President's denials very much in
the news, many Ameri ans pondered the
question 0 exactly ow Bill Clinton would
de:G,ne th te "ex al relationship." On
the othe hand the President's response
to the tragic shooting ofa teacher and four
children by their elementary school class-
mates in Jonesboro, Arkansas was, as one
student noted, "cautious and non-com-
mittal." '~ter the shooting, President
Clinton called a press conference and,
ducking the gun control issue, said that 'I
have brought together experts on school
violence to analyze these incidents.'"
The semantics of gender were dis-
cussed in several journals, including this
one:
One of the most disturbing observations
I have noticed is the fac that there are
so many more degrading names for pro-
miscuous women than for men. rhe po-
litically correct term for a woman who
sells her body is 'prostitute.' Likewise,
males who are paid for sexual favors are
known as 'male prostitutes.' However,
there are a multitude of synonyms for
fema e prostitutes, such as: hooker,
whore, jezebel, slut, etc. Today, many
of these terms are used to describe fe-
male who do not sell their bodies, but
are promiscuous nevertheless. For ex-
ample, the girl can be described as loose,
easy, dirty, slutty, used, or as a hussy,
harlot or wench. In our society, it is clear
that women who are promiscuous are
not respected. However, there seems to
be a double-standard. In many ways,
"getting around" for a man is almost
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considered a mark ofstatus; such a man
is referred to as a stud, a lady's man, a
smooth-talker, a player, a heart-breaker,
etc. Even the word 'gigolo' does not
have the same degrading connotation
as those words used to describe women.
What I want to know is, why is it Okay
for men to sleep around and not for
women? If women are looked down
upon for being promiscuous, shouldn't
men be held to the same standards?
FOUR-LETTER WORDS
As part of their preparation for careers
in secondary education, a number of "His-
tory of the English Language" students
were required to spend many hours ob-
serving high school classes. This gave
them an excellen opportunity to observe
teen-age language habits. Many noted the
fact that four-letter sexual and excretory
terms once c nsidered taboo have become
part of the casual conversation of many
young people. "Profanity," one student
observed, 'has .become part of their ev-
eryday language. When the high school
students were asked not to use profanity,
they apologized, but only minutes later
would use another profanity. This was not
done out ofdisrespect; it is simply the way
they speak." The class agreed that young
people are heavily influenced by the in-
creasing sexual explicitness and vulgar
language on television, in cartoon shows
like "South Park," and in popular music.
The students observed language use
in many places - in their dorms, at home,
on television, at work. They listened to the
speech patterns of grandparents and the
slang expressions offriends. They analyzed
the kinds of errors made by foreign-born
speakers and their own problems in try-
ing to learn foreign languages. At the end
of the semester, most agreed that the jour-
nals had increased their sensitivity to lan-
guage; as one student noted, "This assign-
ment has made me more aware of the di-
versity of speech and a better listener and
observer." ~
________________ L.- _
recent trip to Boston's North End re-
minded me of a nice example of the prob-
lem.
Jeanne and I met some friends there
on a Sunday morning for a walk-around
and lunch. I thought I knew the street
life of the North End well because since I
moved to Boston in 1964 I have eaten in
many of the small restaurants and dessert
shops there, and have a few favorite stores
for Italian specialty cheeses, olive oils and
spices. But our friends were much more
familiar with the· neighborhood than we
were. They knew people there, and in our
few hours of visiting we were introduced
to what seemed like a dozen locals who
happened by. Their knowledge of the
North End was obviously better than ours,
and gave them authority to tell us about
the North End and how it had changed.
The talk that morning reminded me of an
experience from my graduate school days
in the early 1970's, so when I got home I
dug out some of myoid notes and
searched for a book I remember reading
on the subject of the North End.
In 1936 William Whyte, recent col-
lege graduate, arrived at Harvard Univer-
sity, having been offered a fellowship to
study just about whatever he wished for a
period of three years. Motivated by an
uneasy sense that his middle-class up-
bringing and life had shielded him from
much of the excitement and challenge of
the world, Whyte consciously set out to
understand how people lived in a neigh-
borhood that was considered a "slum,"
specifically, Boston's Italian North End. At
Procession ofthe Statue ofSaint Agrippina di Mineo
first he merely took the trolley downtown
and wandered around the North End,
rather like an interested tourist. After some
months he met "Doc," a neighborhood
insider then in his late twenties who was
eager to serve as Whyte's guide, protec-
tor, and contact. Ashort time later Whyte
moved out of his room at Harvard and
moved in with the Martini family, North
End residents who owned a restaurant.
His research was on its way.
Doc took "Bill" all over the neighbor-
hood. Whyte was now fully involved in the
conduct of a "participant observation" in
which he tried to position himself care-
fully within the community he was study-
ing. He wanted to be close enough to the
people he was observing to learn what they
did, who was involved, and what their
actions really meant to them. At the same
time, however, he wanted to remain
removed enough from the center of
these activities that he would never in-
fluence them directly. He met the mem-
bers of what were then called "street
comer gangs" and back in his room re-
corded careful notes of his experiences.
Mainly by keeping his mouth shut and
observing closely over a period of sev-
eral years, Whyte was able to record
masses of observations, which only
o much later began to form a coherent
] picture.
~ The picture that emerged was of a
~;;iii...~ii::!!==-=::~~~~_~co community whose social structure was
very different from the upper-middle-
class one in which Whyte had been
raised. It was not at all like the disorga-
nized and chaotic mess he was told to ex-
pect of a "slum" at the time. Its forms of
community organization were not absent,
only different from those of the middle
class world. According to Whyte, the
street comer society on which he focused
consisted of three major components: (1)
groups ofyoung men affiliated with Doc's
more street-oriented gang and/or Chick
Morelli's Italian Community Club, (2) the
Settlement House, which was the com-
munity social work organization of the
time, and (3) the local racketeers and
politicians, whom Whyte called the "big
shots."
Whyte's book on the street life of the






Uncle George used to slam his handdown on the dinner table andmake his pronouncements.
"You people can talk all you want about
this," he would say, "but I was there
and I know what Ebbets Field (or the
Stage Deli, or the Guggenheim Mu-
seum or World War II) , was like." Yeah,
sure. Set us all straight about it so we'll
finally know what we're talking about,
and thanks so much for the help.
One of the constants of my teach-
ing experience is the classroom discus-
sion in which one student confronts
another with the assertion that his or
her knowledge is to be trusted because
it is based on personal experience. A
debate over whose knowledge is more
worthy can deteriorate into a form of
"sez who?" from which there is no digni-
fied return. This is a problem in many
ways. In the absence of information that
is beyond question any discussion is sub-
ject to a struggle over credentials. Whose
information should be trusted? This is
especially important in an America in
which the authority of even the most pow-
erful people is up for evaluation, or ridi-
cule for that matter. Do the names Bill,
Clarence and Newt make the point? Of
course, this is a matter of some interest
to social scientists such as sociologists
and historians. How can we, as profes-
sionals, describe our experiences so that
we can be believed by most people, even
though such stories often run counter to
many of our personal experiences? A
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The Social Structure ofan Italian Slum,
was filled with details of the lives he ob-
served. For example, consider some of the
information Whyte reported about the
young mens' organizations in the com-
munity. Whyte had most of his early con-
tact with Doc's street corner gang, called
the Nortons. According to Whyte, these
men spent little time at home, preferring
to hang out on the streets with one an-
other, play cards, and go for beers or bowl.
Doc was the leader, and the hierarchy
within the group became clear in the ways
members spoke and acted toward one
another. For example, prestige rankings
among Nortons were reflected in their
patterns of dating with members of the
Aphrodite Club, a group of females in the
community, with the lower-status
Nortons dating the matching Aphrodites.
Whyte also concluded that an individual's
status within the group was revealed and
reinforced by his performance at bowling,
but not because status in the group was
based on bowling skills. Higher-status
group members were expected to win even
if they were not such good bowlers.
Whyte also got to know the members
of another group of young men, Chick's
Italian Community Club. (Whyte was pro-
posed for membership but, being non-Ital-
ian, was voted down and given a guest
membership.) More educated and up-
wardly mobile than the Nortons, the group
was organized for "the social betterment
of the members and the improvement of
Cornerville." The club held meetings with
formal rules and organization, put on a
play, and dated members of the Italian
Junior League. Notice the social class dif-
ference in the activities of the two groups.
A number of the Nortons, including Doc,
were voted membership in the Italian
Community Club, but there was a clear
and persistent split within the group.
Whyte described the hierarchy as consist-
ing of three layers. At the bottom were the
street comer boys, who focused on social
activities in the local community. At the
top were the college boys, who were in-
terested in social advancement for them-
selves and Cornerville. Between these two
layers were people like Doc, who served
as intermediaries between those at the top
of the hierarchy and those at the bottom.
Eventually, despite the efforts of the in-
termediaries, the friction between the
street comer guys and the college men
weakened the club. Its membership de-
clined, and it died as an organization.
Many of the college men moved on to join
the district Republican Club and became
active in politics
So, are you persuaded by Whyte's
authority to say what the street corner life
of the North End was really like back then?
I was. And I still think his way of getting
inside the life of community is the best
way to tell the "truth" of a social life. But
you should know that social scientists ar-
gue ferociously about the authority of
voices like Whyte's. For example, more
than thirty years after Whyte studied the
North End another social scientist, W.A.
Marianne Boelen, revisited Boston's North
End a number of times between 1970 and
1989. She concluded that Whyte had got-
ten the story of its people all wrong in the
first place. In article entitled "Street Cor-
ner Society: Cornerville Revisited," Boelen
accused Whyte of bad research and bad
faith.
Boelen was born and raised in Hol-
land and lived in Italy for a number of
years. In the late 1960s she was a sociol-
ogy student at Columbia University where
she read and discussed Whyte's book, find-
ing something in it that rang untrue. She
recalled from her years in Italy that the
men there, like young men of the North
End, were also in the habit of hanging out
on street corners. Boelen wondered
whether Whyte was wrong to conclude
that street comer behavior was part of
gang membership, and whether, instead,
these men were merely exhibiting a cul-
tural habit imported with immigration. In
short, she questioned whether his entire
book was based on a flawed interpretation
of the meaning of this behavior. In 1970
Boelen went to the North End and began
reinterviewing members of the commu-
nity who had been part of Whyte's study
thirty years earlier. Over the next twenty
years she went back to the community
"25 times, usually for 3 or 4 days, a few
times 10 days, 2 weeks, or a month, and
the last time for 3 months in order to have
sufficient time to discuss the draft of this
article with most of the characters of
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"Street Corner Society". What she heard
convinced her that Whyte had made seri-
ous errors in his study. For example,
Boelen was told that people felt hurt that
Whyte had characterized the community
as a "slum" and the street comer men as
"gangs." She concluded that Whyte was
biased by his upper-middle-class upbring-
ing and was determined to make the North
End seem like some thing it was
not-chaotic, criminal, and dangerous.
She accused Whyte of incorrectly char-
acterizing informal street socializing in the
North End as gang behavior, for she be-
lieved it to be merely the transfer of the
normal Italian style of community inter-
action to American streets. Boelen also
concluded from her interviews that Whyte
had exaggerated the importance of a
"handful of isolated racketeers in the area
and had overlooked the role of the fam-
ily."
Who do you believe? I believe Whyte
because he was there at the time while
Boelen studied the place years later. She
asked people to recall what things had
been like. In addition, she spent less time
there than Whyte had. Of course, there is
no way of knowing ifWhyte was biased in
the first place, but if we are to have stan-
dards for deciding who is the best author-
ity to summarize social facts they must
be general. Who gets inside the commu-
nity with no apparent axe to grind and is
thorough and detailed in collecting and
reporting observations? Those are the best
standards we have, and until we can mea-
sure human interaction the way we mea-
sure the weight of a lump of stone, we'll
have to make do with them. ~






A Supposedly Fun Thing
I'll Never Do Again
Little, Brown and Company, 1997
Disciplined as always about selecting my reading matter, I wasidling along the Wordsworth
shelves not long ago and found myself
staring at the cover photo (reproduced
here) of David Foster Wallace's A Suppos-
edly Fun Thing I'll Never Do Again: Es-
says andArguments. I bought the book. I
suppose as a teacher ofwriting and invet-
erate reader of essays I should have previ-
ously encountered Wallace's efforts, but
they appeared in periodicals I don't hap-
pen to subscribe to. I enjoy reading
thoughtful, informative, and entertaining
essays. Far too many that I read aren't.
Student expository efforts-I read a lot of
them-often inform me about things I
wish I didn't know and entertain me in
weirdly unexpected ways. Most academic
prose nowadays seems written with "fit
audience, though few" as the guiding prin-
ciple, audience size considered an inverse
ratio to readability. Happy to report,
Wallace informs and entertains his read-
ers most satisfyingly.
In the course of an interview with
Laura Miller of the on-line magazine
Salon, Wallace observed that "a lot of us
privileged Americans, as we enter our early
thirties, have to find a way to put away
childish things and confront stuff about
spirituality and values." Wallace under-
stands the commercial trivializing of
America and its corrosive effect on our
more important values. He wonders dur-
ing the course of the essay I'm about to
examine "whether or not 1990's youth
culture seems as grim to you as it does to
me," a culture where TV has taken "the
involution, the absurdity, the sardonic fa-
tigue, the iconoclasm and rebellion-and
[bent] them to the ends of spectation and
consumption." Wallace asserts that irony,
the rhetorical trope and stance preferred
by modems of whatever persuasion, has
become "an agent of despair and stasis in
U. S. culture." Young people's 'whatever'
and 'yada yada yada' response to any ques-
tion requiring serious answer encapsu-
lates this "sardonic fatigue" and boredom.
Wallace weaves his ideas about TV and
irony together in one of his rather more
argumentative essays. "E Unibus Pluram:
Television and U. S. Fiction" provides the
key to understanding where Wallace lo-
cates the fracture point in contemporary
American culture. He essentially argues
that TV culture is contiguous with
American culture, pointing out
that on average Americans watch
TV six hours a day which has it
functioning in our lives much like
"the overlit bathroom mirror be-
fore which the teenager monitors
his biceps and determines his bet-
ter profile." TV forms us into voy-
eurs, but voyeurs of the sort who
watch TV performers who know
they're being watched and who,
because they know this, can flat-
ter the audience with in-jokes and
self-referentiality. (As an example,
think of any newscast where the
focus is not so much the news, the
what's happening, but how the
newspeople are reporting what's
happening.) Consequently,
Wallace speculates, viewers who
"spend enough time watching,
pretty soon... start watching
[themselves] watching. i ' This
watching grows into an extreme
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form ofself-consciousness where to avoid
being caught flat or uncool, the viewer
perfects ironic responses that persistently
undercut everything seen or spoken, the
brand of irony that Seinfeld epitomized.
Wallace minces no words about six
hours exposure a day to this irony being
bad for us. "Television," he says, " engages
without demanding. One can rest while
undergoing stimulation. Receive without
giving." Some pages later, as he arrives at
his thesis, Wallace says ''I'm going to ar-
gue that irony and ridicule are entertain-
ing and effective and at the same time they
are agents of a great despair and stasis in
U. S. culture...." Wallace maintains that
ultimately "irony's singularly unsuccess-
ful when it come to constructing anything
to replace the hypocrisies it debunks." TV's
irony and the corresponding ironic stance
it imposes upon viewers produces exhaus-
tion. '~yone with the heretical gall to ask
an ironist what he actually stands for ends
up looking like a hysteric or a prig. And
herein lies the oppressiveness of institu-
---------------- '------------------
tionalized irony, the too successful rebel:
the ability to interdict the question with-
out attending to its subject is, when exer-
cised, tyranny." TV imposes this tyranny
on U. S. culture.
I have condensed Wallace's argument
to leave myself space to consider other of
his essays. I do think it's useful to sug-
gest, however, that the other essays be
viewed in terms of what Wallace argues
about irony and self-referentiality. In "Get-
tingAway from Already Being Pretty Much
Away from It All." Wallace, raised in the
Midwest and educated in the East, visits
the Illinois State Fair, ostensibly to re-
search an article for "a swanky East-Coast
magazine." "I suspect," he says, "that ev-
ery so often editors at these magazines
slap their foreheads and remember that
about 90% of the United States lies be-
tween the Coasts and figure they'll engage
somebody to do pith-helmeted anthropo-
logical reporting on something rural and
heartlandish." Wallace casts his editors as
hip easterners and himself as their agent,
but as a native mid-westerner he can't
quite bring himself to adopt the stance of
the bored sophisticate aloof from the
rurals. '~d this Fair-the idea and real-
ity of it-does seem to have something
uniquely to do with state-as-community,
a grand scale togetherness." Like all fairs
today, the Illinois State Fair relies on ma-
jor corporate sponsors. Wallace conveys
how out-of-place corporate McDonalds
seems amid the baking contests, animal
shows, clog dancing, and tractor pulls that
form the Fair's core activities. It's the
'carnies' who figure as the Fair's real so-
phisticates. The essay, a long one, finds
Wallace exploring the Fair with a high-
school friend he refers to a 'Native Com-
panion.' She functions as the counter-
point to his mock-anthropological disqui-
sitions on the meaning of it all and pro-
vides, in her earthiness and openness to
the Fair's attractions, a good deal of hu-
mor. Wallace shows us those who are in
and of the Fair and those who will forever
remain strangers to its place. The essay,
in its clash of cultures, introduces us to
people who are serious, engaged with their
world, and most surely not victims of
ironic despair.
Not quite the case with the partici-
pants on the Caribbean cruise which
forms the subject for the essay which gives
Wallace's collection its title, "A Supposedly
Fun Thing I'll Never Do Again." "A certain
swanky East-Coast magazine approved of
the results of sending me to a plain old
simple State Fair last year to do a
directionless essayish thing. So now I get
offered this tropical plum assignment wi
the exact same paucity of direction or
angle. But this time there's this new feel-
ing of pressure: total expenses for the State
Fair were $27.00 excluding games of
chance. This time Harper's has shelled out
over $3000. U. S. before seeing pithy sen-
suous description one." I don't know my-
self quite what Harper's expected from
Wallace, but I think the essay he delivered,
a long meditation on why people sign up
for cruises and what happens to them,
probably surprised his editors. This essay
uses footnotes, lots of them, to counter-
point Wallace the tourist experiencing the
cruise to Wallace the reporter comment-
ing on the cruise's anomalies. Wallace
contrives to tell the reader a great deal
about what transpires aboard acruise liner,
much of it sounding very akin to 'forced
fun.' But when Wallace the tourist picks
up a glossy brochure and comes across a
Frank Conroy essay extolling the wonder
of the Celebrity Cruise without acknowl-
edging the essay had been written as an
advertisement, his gloves come off. Say-
ing that "an essay's fundamental obliga-
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tions are supposed to be to the reader,"
Wallace argues that "in the case of Frank
Conroy's 'essay,' Celebrity Cruises is try-
ing to position an ad in such a way that
we come to it with the lowered guard and
leading chin we properly reserve for com-
ing to an essay, for something that is art
(or that is at least trying to be art). An ad
that pretends to be art is-at absolute
best-like somebody who smiles warmly
at you only because he wants something
from you. This is dishonest. ... It makes
us feel confused and lonely and impotent
and angry and scared. It causes despair."
The Celebrity Cruise in its final and full
effect tyrannizes its participants much as
TV tyrannizes its viewers. Wallace, seeing
an admired and established writer like
Conroy became an agent of this tyranny,
refuses the ironic shrug and declares out-
right his sense of violation.
Wallace's essays are difficult, some-
times hard to follow, and occasionally a
bit prolix. Regardless, he's a sharp ob-
server, very thoughtful, and quite funny.
Wallace is mindful of the great essay tra-
dition but also of contemporary taste in
prose style. He examines America's popu-
lar culture with a generous spirit and fond-
ness. His refusal to seek refuge in dismiss-
ive cheap shots or superciliousness makes
his voice refreshing, his engagement wel-
come, his vision worthwhile. A Suppos-
edly Fun Thing I'll Never Do Again chal-
lenges its readers in a most fruitful way.
One finishes Wallace's collection having





Professor John Calicchia, the Co-ordinator of the Graduate Counseling Program in the Department of
Secondary Education and Professional
Programs is a very busy faculty member
these days. k; Coordinator of Counseling,
he runs a program which currently has
over 275 graduate students. Moreover, as
the result of new state legislation, which
requires licensing of master's level men-
tal health counselors, Professor Calicchia
has been involved in a major restructur-
ing of the graduate program.
Since his arrival on campus in 1993,
with a Ph.D from Northeastern University
and staff psychologist experience at
McLean Hospital, Professor Calicchia has
been focused on insuring that the four
concentrations in Counseling - School
Counseling at the Elementary and Sec-
ondary Level, School Social Worker and
School Adjustment Counselor, Mental
Health Counseling and Higher Education!
Student Affairs Counseling - meet state
standards and provide students with the
necessary preparation to enter profes-
sional fields in the areas of education and
mental health. Besides the high demand
in the mental health counseling, Profes-
sor Calicchia is seeing a growing increase
in interest in the school adjustment coun-
seling concentration. Professionals in this
area are returning to school to expand
their studies as a way of improving their
ability to serve the psychological and emo-
tional needs of students. Because of this
growing demand Professor Calicchia is
preparing for a steady increase in students
applying to the program in the coming
years.
k; Coordinator of the Program, Pro-
fessor Calicchia has been focused on a
number of administrative concerns in-
cluding introducing a number of new
courses, hiring faculty, conducting a close
review of credit requirements and form-
ing a close relationship with the Psychol-
ogy Department to provide cross-listed
courses. One of his main objectives is the
proper development of field experience
requirements, since mental health coun-
selors fulfill 4,000 hours in a field experi-
ence. Professor· Calicchia has also done
some preliminary brainstorming on a fu-
ture doctoral program in Counseling that
would link Bridgewater with the Univer-
sity of Massachusetts at Dartmouth.
While the Counseling Program occu-
pies a great deal of Professor Calicchia's
time, he remains a dedicated researcher.
Professor Calicchia's recent area of inter-
estis in what is termed" suggestibility in
adolescents." In a recent article Professor
Calicchia investigated how memory and
attention affects child witnesses in court
cases where issues of sexual abuse are al-
leged. k; a result of his research, Profes-
sor Calicchia has been called as an expert
witness and worked with legal teams in-
volved in sexual abuse cases where ado-
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lescents were called to testify. Professor
Calicchia hopes to develop a handbook on
"suggestibility" that will guide the pros-
ecutors, defense attorneys and judges on
an issue that has created controversy
throughout this country.
Professor Calicchia is also currently
involved in a study of developmental psy-
chopathology. At Harvard Medical School
and McLean Hospital Professor Calicchia
has participated in a long term project fol-
lowing 500 young men and women who
are ex-patients. Professor Calicchia is re-
viewing the data of these men and women
five to ten years after admission to better
understand teen suicide, depression and
aggressive disorders. This study is part of
his ongoing interest in young people, es-
pecially those who are deeply troubled.
Professor Calicchia also spends a few
hours a week counseling children, adoles-
cents, and families. He also performs psy-
chological and educational assessments.
In a very short time Professor
Calicchia has placed his mark on the aca-
demic life of the college. The Counseling
Program is recognized in the region as a
valuable resource for a range of profession-
als. But true to the dual mission of fac-
ulty at Bridgewater, Professor Calicchia is
not only a dedicated instructor and pro-
gram builder, he is a respected scholar
whose work is certain to have an impact
on the lives of many who come before the
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